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Preface

uringtheyear2001,the EducationSectorof UNESCOlaunchedaninitiative calling for
"bestpractices"for conflict resolutionin thefield of formal andnon-formaleducation.
To accomplishthis initiative, it requestechumerouspartnersnamely UNESCONational
Commissions, NGOs, various associations, schools, research institutions and universities to
contributeto this work by sendingclearandsimplewritten articlesrelatingtheir experien-
cein the preventionandthe transformatiorof conflicts.

This publicationaimsto inform teacherstrainers,educatorsparents youth and students
who, oneway or anotherareconfrontedwith violencein the schoolor in non-formalcom-

munity educationandarelooking for practicalsolutions.Theintentionof UNESCOQin this

projectis notonly to inform themwhatis bestinternationallyin termsof educatiorfor peace
andnon-violenceput aboveall to supplyconcretepedagogicatoolsto preventandtrans-
form the violencewith which they areconfrontedon a daily basisat work.

Asnoted in its Constitution, UNESCO aims to construct the defences of peace in the minds
of men.During this new millenniumwe mustlook beyondwhatthe foundingfathers,des-
pite their visionary approach, intended by the expression "defences of peace’. In the current
situationof the world, it is not a questionof effective defencesut ratherto effect a more
radicalchangeto changeour vision of theworld, ourway of educatingcommunicatingand
living together

The pastcentury haswitnessedthe most devastatingwvars in history and an exponential
growth of violencebetweenindividuals,including youth at school.lt is not only criminal

offenceghatcanbe consideredisformsof violence.ln schoolswherechildrenof different
socialbackgroundgometogetheytherearecasef incivility . Schoolpremisesareoftena

backdropfor this violence.

Whatbetterplacethanschoolto install the basisof this changen the mindsof youth?The

etymologicalsenseof theword Educationdenotego "pull out" (educerepndto "nourish”

(educare)which connotestouchingthe mind B man®rational intelligence,aswell as his

heart - and transmit the values of solidarity, peaceand non-violence.The educational
methodgresentedn this work havethe merit of puttingactivelyinto practicethesefunda-

mentalvaluesso thatthey will be recognisedbut aboveall experiencedboth within and

outsidethe classroom.

We hopethis publicationwill contributein concretetermsto the promotionof peaceand
non-violencefor children of the world, to which the United Nationsand UNESCO have
dedicatedhe nextDecade2001-2010.

John Daniel

AssistanDirectorGeneralfor Education



Introduction

O d practicesQ(betterpracticesC(bestpracticesOEtheseare words often usedin

efield of educatiorandin internationajargonwhenalludingto developmenpro-
jects.But what are we trying to say whenwe employ suchwords?Essentiallywe refer to
casestudies which may serveasexcellentexampledor the selectionanddevelopmentf
new projects.The idea of selecting,studyingand then circulating these"best practices",
contributesto the promotionof creativeand sustainablesolutionsto different social pro-
blemssuchasviolencein schoolsWe cansaythatthesepatternsconstructa bridgebetween
empiricalsolutions researchandeducation.

As a privileged observatoryof multicultural and social experiencesit is essentialthat
UNESCO&objectivesbe widely communicatedadoptedandreplicated.In orderfor more
schoolsandvocationalrainersto profit from andadapthesepracticeseachin their context,
which in turn give birth to othersolutionsto facethe increasingviolenceamongstyouth.

The fundamentalkcharacteristioof these"best practices'is innovation.TheseObesprac-
ticesCare often basedon the creativity of the participantsthey offer new solutionsto old
problemssuchasviolenceamongsigroupsor individuals.

It is importantto emphasizehe dimensionof creativity here:all thesepracticegprovethat
their successs basedon the capacityto inventandto enjoy creating. The examplegresen-
tedin this publicationreflectthe capacityof the actorsbteachersstudentseducatorsput
alsoparentbdaringto changethe formal andnon-formaleducationaprogrammedby for-
mulatinginterdisciplinaryteachingpropositions.

As aresult, the responsesre fresh,uneditedandoriginal. Throughtechniquesand educa-
tional theory on peace(mediation,non-violentcommunicationpeermediation),eachtrai-
nerhasexperience@ndwitnessedhe miraculousblossomingpf youthformerly considered
difficult andviolent.

It is necessaryo go beyondtheseprogrammesto be inter-disciplinary to havea transdis-
ciplinary vision of creativity, which, asin all activeteachinghasa dominantplacein these
practiceshumouralsoholdsanimportantplace.

Humour not sarcastidrony, but the ability to laugh at one-selfbeforelaughingat others
withoutoffending.In thisregardauthorshaveproposeciumerousontributionsusingcour-
teousderisionin orderto transforma conflict into anencounterThis projectentailslearning
or relearninghow to meetwith othersin orderto shareour differentcultural, social, politi-
cal andreligiousbackgroundsE

Presentechereis a selectionof contributionsthat were sentto UNESCOin 2001 from
numerouscountries.In a questfor quality, we havemadea selection,bearingin mind the
differentculturalandsocialrealities,andthefinal selectionis asrepresentativaspossible.
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The fourteenarticlescomefrom: WestAfrica (Senegaljvory Coast,Mali), SouthAfrica,
Latin America (Argentina,Brazil, Colombia),North America (Canadathe United States),
Asia (India) andEurope(France Austria, Spain,Finland).

The authorsare university researchergrimary and secondaryschoolteachersstreetedu-
cators, leadersof associations trainers, animators,children from evening classes,and
youthE

All who havecontributedare againthanked- they haveshownan rareinvestmento van-
quishviolencethroughtheir enthusiastiaesponseand the quality of their writing. Their
daily commitmentsurpassetheir professionakphereE it becomesan ethic of life. These
arethe peacemakers.

In order for their work to get the recognition it deserves, this manual will be diffused throughout
the different networks such as the Associated Schools project and the UNESCO clubs:
suggestions will be sought from al readers and may be integrated in a supplementary edition.

In orderfor thepracticepresentedo bequalifiedas"bestor good",specificexpertsaswell
astheteacherandstudentsvhosewritten commentswill berequestedwill evaluatethem
basedon criteria of innovation,successsustainabilityandgood managementSeebox)

In conclusionasaresultof this project,our convictionis reinforcedthateducatiorfor peace
and non-violence as expressedy the educatorsandtrainersin this work and definedby
UNESCO,is notablya daily practice resultingin patiencelistening,respeciandaboveall
love.

Antonella Verdiani

ProgrammeSpecialist

Division for the Promotionof Quality Education
Educationfor UniversalValuesSection
UNESCO Paris
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The goodpracticespresentedn this collectionwereindexedaccordingto the schoollevel
for which theywereworkedout andin which theyweretested.

¥Formal education: nursery school
primary school
secondary school
¥ Non-formal education :communities, associations, NGO,etc.

¥ General public



Experiments in conflict management
and school mediation

Environment: formal and non-formal
Level: nursery school, primary school, secondary school

ElCame (Equipo Interdisciplinario  Capacitador en Mediacion educativa)
is an interdisciplinary ~ team of education mediators. The training
courses they have set up since 1998, as well as the school mediation
programme (presented before the Parliament of the Chaco Province)
is a unique initiative in Argentina. The objectives of this NGOare to
disseminate conflict resolution techniques especially through
mediation and negotiation in the school environment. We feel it is of
interest to share their experience which may serve as an example and
can be adapted to other cultural contexts.

Argentina

n the Chacoprovinceof Argentina,State-approvedchoolmediationtraining hasbeen

given to all categoriesof teacherssince 1998. The aim is to makethem awareof the
omnipresencef conflict aswell asthe attitudesthatareassociateavith it sothatthey may
apply conflict resolutionmethodssuchasnegotiationandmediation.

The inclusion in education of Alternative Conflict Resolution methods (Resolucion
Alternativa de Disputas), R.A..D., is a form of Oeducation in the vafyssgte, solidarity
co-operation, tolerance and acceptance of diversity which must first beintegrated by adults,
teachersandtrainers,beforeit canbe passedn to pupils.

Thetrainingcourseghatwe havesetup since1998,offering a schoolmediationprogramme
(presentedeforethe Chacoprovinceparliament)are a uniqueinitiative in Argentina.The
aimis thedisseminatiommongschoolsf conflict resolutiontechniquesespeciallythrough
mediationand negotiation.Each institution must establishits own conflict management
meangdependingon local situations.

Our premiseis thatfriction andconflict will alwaysexistin institutions,the well beingof
which doesnot somuchdependon the absencef conflict but on their ability to identify it,

tackle it and in the best possible scenario, find solutions. Among other sourcesof
inspiration,this training initiative was elaboratecand approvedn line with the UNESCO
Manifesto2000for the Internationalyearof the cultureof peacenamely:

1. Respectall life; 2. Rejectviolence; 3. Shae with others; 4. Listen to understand;
5. Preservethe planet; 6. Rediscovesolidarity.

We bdieve that @aining awarenessQOs vital. When conflict arisesin our community it is too
often considered wrong; a teachemwho hasa problemis thoughtto be a Obad@acherWe
all too often make the distinction betweena newcomerto the professionwho Olacks
experience@r the reverse an experiencedeachemvho OknowsothingaboutreformsOor
betweenour pupils who comefrom suchor sucha socialbackgroundWe haveall heard

* |JANNI, NorbertoDaniely PEREZElena,La Convivenciaenla Escuela: unhecho,unaconstruc-
ci—n,Paid—®uenosAires, Febrero, 1998
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commentdike this: OWhatanyou expectfrom a boy who comesfrom that area,from a
brokenhome?

We must become aware of the fact that what we say often conveys content that is implicitly

discriminatory That is why we consider self-evaluationa crucial factor in managing
conflict, especiallywhenit comesto recognisingour responsibilitiesn the Oco-buildingéd

conflict aswell asin otherattitudesthatleadto discriminationagainstothers.

Accordingly, the creationof a forum for sharingday to day problemsandanalysingone®
own attitudeswithout beingjudgedhasprovenits efficiency andfavoursthe assimilationof

alternativeresolutionprinciplessuchasthe useof negotiatiorandmediation.Yet we cannot
askadultsto teachsomethingthey themselvesieedtraining in, especiallyas educationis

alsosomethinghatradiatefrom apersonTeachershemselvearenot satisfiedby theway

they manageconflicts and want certain tools. They must be the first to know these
techniguesand apply themto the managementf conflicts that crop up at schoolbefore
building theminto the curricula.

The main instruments of negotiation and mediation are dialogue and listening, as
UNESCO&Manifesto 2000 advocatesgncouragingdactivenon-violence®ince violence
occurswhen there are no other meansof channellingaggressivenes®©ne of the basic
techniquesfor the peacefulmanagemenbf conflict is to understandthe other party®
feelings,decipherhis/her culture and comprehendis/herdifferenceswithout considering
theseasfailings, thusmanagingo Opubneselfin his/hershoes@eaces built day by day
andwe areall responsibldor this undertaking.

Useful concepts in negotiation and mediation

¥Position (Whatdo the partiesinvolved want?)

¥Interest (Why do theywantit?)

¥Needs (Whatare the underlyingneeds?)

¥Evaluation of options

Theseconceptamay be developedising alternativesubjectmatter By looking at the May
1810 Revolution,which led to Argentinianindependencérom Spain,in history classes,
theseconceptanay be usedasa basisfor the following questions:

¥Whatdid theindependentistavant?
¥Whatdid the Spanishwant?
¥Which othergroupswereinvolvedin the conflict?

Oncethe positionsandtheinterestshavebeenidentified,add:Why did theywantthis?and
whatweretheir needsThenassessheoptionsthatwereopento themandwhatwould have
happenedf thesehad beenadopted?Furthermore theseeventsmay be dramatisedby
imaginingintensifyingor minimising phenomenandeventhe creationof alliances.

Similar methodscould be appliedto othersubjectssuchas:

¥Geography(conflicts betweemeighbouringcountries)
¥Literature(analysisof literary works and the discussiorthis stimulates)
¥PhysicalEducation(by elaboratinghe rulesof the game)

¥Maths(by analysingthe variouswaysof solvinga problem).
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Successful examples of mediation in schools

A conflict arosebetweerfinal yearpupilsatasecondangchoolin Resistenciaatownin the
ChacoProvince,over whereto hold the end-of-yearparty All attemptsto negotiatehad
failed andthe situationwas so embitteredthat the classwas on the verge of splitting into
two camps:onewantingto hold the partyin a club, the otherpreferringanothewvenue.The
choiceof venuehadthusbecomea meansof provocationfor the othergroup, which was
determinedo boycottthe event.A one-hourdessonwasturnedinto a mediationsessiored
by a teacherwho transformedthe conflict into a pedagogicalexercise.He beganby
explaining the basic rules of mediation such as refraining from verbally attacking or
interruptingspeakersetc. After eachgroup had statedits position, the work consistedn
detecting their interests and perceptions: gidtimought that group B was merely trying to
imposeits will on the group as a whole, whereasgroup B claimedthat the othershad a
vestednterestin holdingthepartyin aparticularplace. Theyfelt it wasOalwaysfp to them
(B) to makedecisionsn the classdueto the passivityof groupA.

Theteacherescribedhe experimentn the following terms:Our work consistedn using
communicationtechniquesso that the two partieswould listen to eachother so thatthey
could comment on their own respective perceptions in order to define and become aware of
their commonand conflicting interests.The interestswere written up on the board and
servedasa basisfor brainstormingdeas.Whentime hadrun out, eachgroupappointeda
representativéo reachanagreementn the endtheyagreedo hold thepartyin athird place
wherethey would all attend.Mediationwasusedin this caseasa learningprocesswhich
allowedthetwo groupsto modify their interpretatiorof the othergroup&intentions which
led to animprovementn relationswithin the class.

These methods are applied infeient programmes and atfeifent political or institutional
levels.

Another experiment was carried out in an infants school in Chaco: amongtheobjectives
outlinedin the project,we have:

b integratedvalueswithin the institutional projectto which membersof the community
subscribesoas to reasserthe positiveaspectandbeginatransformatiorprocessn line
with the democrationvorld. To do this, it is first necessaryo tackle existingconflictsin
order to managethem better and resolve them by agreementbetweenthe players
involved.

b boostedhecreationof anewrole for theeducatorstartingwith achangen personabnd
professionakttitudeswith renewedonuson authorityratherthanauthoritarianism.

b favouredinstitutional autonomyas well as the formation of the participants@ersonal
identity.

The following results are worth mentioning:

1. The playing of variousroles broughtaboutautonomy(agreementgollaboration,joint
responsibility)including at the institutionallevel;

2. Tieswereformedwith othereducationalhealthandculturalinstitutions;

3. Spaceandtime weredevotedto the active participationof parentsat the establishment;
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4. Spacewas createdat institutional level to allow teachergo air their conflicts so that
solutionscould be workedtowards;

5. The values advocated took hold and authority was revalorized as opposed to
authoritarianism;

6. Supportand commitmentfrom institutional players were obtainedto acknowledge,
tackle,manageand/orresolveconflicts.

Thus certaincasesf spontaneousmediationbetweenpupils appearedfor examplewhile
theywereplayingfootball andonewasexcludedfor playingtoo roughly. Whentheteacher
soughtto intervenethe childrensaid, @veOlwork it out by ourselves@ndwentto oneside
to discusghe problemwith their fellow pupil. He thenapologisedandthe gamewenton.

Irma Zalazar de Porfirio, Teresita Noemi Codutti, Daniel F. Martinez Zampa

LawyerMediatorLabour conciliator.
Interdisciplinary schoolmediationtraining team

ElICaME
Equipo Interdisciplinario ~ Capacitador en Mediaci—n
Educativa

Av. ltalia 745

Tel. (03722) 42 18 22 - 15 64 37 41
Resistencia - Chaco BArgentina
E-mail: abrjos@arnet.com.ar

Web: www.mediacioneducativa.com.ar




The ambassadors of Peace

Environment: formal
r Level: nursery school, primary school, secondary school

Canada

The Azymut Est*Ouest Youth Centre in Saint-Nicolas, Quebec, Canada
has produced a Training handbook for peaceful behaviour. They have
carried out an experiment for the promotion of awareness of peaceful
behaviour involving primary and secondary school pupils in Quebec,
Canada. Richard Proux, in charge of the Ambassadors of Peace
programme  kindly sent us this article which contains a practical
conflict resolution method designed for schools.

The fact that older pupils are coming to primary schoolsto talk aboutpeaceaffects the
receptivity of primary school pupils. Since 1999, 200 ambassadorérom 7 secondary
schoolspromotedawarenesg morethan12.000primary schoolpupils.

By meansof this programme secondaryschool pupils (14 -17 yearsold) can be given
training in educationfor peaceand peacefulbehaviour;subsequentlytheseyoungpeople,
accompaniedy a supervisorbecomeambassadorsf peacefor the pupils of the primary
schoolsin their area.

It also createsawareneson the part of the children of the various demonstrationf
violencewhich surroundthemso asto helpthemrecognisats differentforms andacquire
knowledgeaboutnon-violentconflict resolutionstrategies.

During 1999,severalschoolsbenefitedrom theAmbassadorsf PeaceProgrammeln this
context |E&cole de la Source (Quebec, Canada) and the Paul - VI de St Apollinaire school in
QuebecCanadaverevisitedtwice by theambassadorsf peace.

The first encountettook placeon Decemberl5 1999 andthe secondon March 27 in the
sameyear The secondencounteturnedoutto bevery importantastherole-playperformed
allowedtheyoungpupilsto learnsomeconflict resolutiontechniquesAlso anevaluationof

the programmeby teachersighlightedthe positiveaspectf this workshopandprovided
aforumfor theircommentsindsuggestionsuchastheintroductionof puppetsymbolising
peace.

Oneof the activitiesin this workshopwasto have5 - 7 yearold childrenmakepuppetsit
is importantto havethe children understandhat the puppetsthey are making symbolise
peaceTheycanlive andbehaveasinhabitantsof this peacefulworld they haveimaginedin
awarm-upexercisein which theyvisualisea peacefulworld.

These puppets can be very simpl.you need is a piece of paper or fabric to wrap around
thefinger. A basicfaceis drawnor paintedon thetip of the finger thusbringingthe puppet
alive. A facecanbe drawnon a round pieceof paperwhich is thenstuckon to a pieceof
wood.

Give imaginationa freereign. Creativity andsimplicity often producemiraculousresults!
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An example of an Education for Peace Activity

THETALEOFTHEWHITERABBIT

The point of this allegoricaltale is to conveymessageshrougha story which will
trigger changesin the attitudesof thosewho hearit. Throughoutthe story each
animal that the little white rabbit meetsgives him a pointerasto how to resolve
conflict. The animalschosento tell this tale are not importantin themselveswhat
countsis the messagehey bring. Each country can adaptthe tale using animals
which arefamiliar or useanimalswith particularqualities.In Africa, for examplejt
might be preferableto usethe antelopethe gazelle the giraffe or the lion while in
Australiathe kangarooor the koalamay be more popular

Ol felt that the pupils were interested theylike the fact that the workshopis led by
teenagersThechildrenparticipatedveryactivelyandreally neededhis workshop.O

4" yearteacherat Lotbiniere School

Educationfor PeacéActivities spreadover a periodof 54 minutesfor Itand2™ year
of NurserySchool

Objectives

¥ Make the children aware of what they feel about violent behaviourand non-
violent behaviour

¥ Inform the children about non-violent attitudes and behaviour that may be
adopted.

¥ Chooseesourcepeople.

¥ Acknowledgethe positive consequencesf living in aworld of peace.

Logistical requirements

¥ Equipment:1 sheetof paperper child, felt tip pens,colouredpencilsand wax
crayonsor pastels.

¥ Beforethe sessionvhenyou arein the classroongive the teachetthe evaluation
form (cf appendix).Tell the teachetthatyou wish to havehis/hercommentsand
collecttheform atthe endof the session.

¥ For nurseryschools:arrangethe spaceto createan areafor the tale andanother
for drawing.

The schedule for a session with 2™ year nursery school pupils
1. Introductionandthanks(2 minutes)

2. Tale of the Little Rabbit(12 minutes)

3. Feedbacksession4 minutes)

4. Groupreflectionon living in peaceg4 minutes)

5. Peacefukttitudesandbehavioun(6 minutes)

6. Choosingresourcepeople(4 minutes)

7. Drawingfor aworld at peacg(15 minutes)
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8. Feedbaclaboutthe drawings(5 minutes)
9. Minute of peacg(1 minute)

10. End of the sessiorn(1 minute)

1. INTRODUCTION AND THANKS (2 minutes)
¥ Introduceyourselfto the pupils

¥ Thanktheteachemandthe headteacheffor allowing you to meetthe childrenfor
this activity. Thankthe staf of the schoolfor helpingyou preparethe activity.

¥ You cantell the pupilsthatyou are meetingthemto talk to themabouta subject
whichis importantto you: PEACE.

¥ Go on to say: Goday, we are going to look at peaceful attitudes and behaviour that
you can adopt. We shall identify people resources who will be ableto help you during
conflict. We will ask you to do a drawing about peace. But first, we are going to tell
you the story of the Little White Rabbit who wanted to live in peace tooQ

2. THE TALE (12 minutes)

Whentelling the taleto an audienceof 1styearinfantsdivide the readingbetween
the teamof ambassadorasfollows: narrator the little rabbit, the other characters.
For 2nd yearinfants,arrangewith the teachersof year5 or year6 to havea few
pupils comeandreadthe partsof thelittle rabbitandothercharacters.

Invite the childrento participateduring the readingas follows: OV@uld you like to
help metell a story?Right, whenl give you this sign (! : makerabbitearswith two
fingers aboveyour head)and whenever say Ghe little whiteOyou say @abbitO.
Shallwe try thatnow?E the little whiteE Listen carefullyto whatall the animals
have to say because we will need your help to remember exactly what they said. Are
you ready?

THELITTLEWHITERABBITWHOWANTEDTOLIVE IN PEACE

nceuponatime, along time ago,therewasa mummyanda daddyrabbit

who had lots of little baby rabbitsof differentcolours,black ones,grey
ones,red ones,brown ones,speckledonesand patchyones. But amongthem
therewasone,the smallestwho wasall white, white as snow aswhite asthe
snowthat gleamsin the sunon a bright winter® afternoon. This rabbit family
lived with otherfamiliesin a hugeforestfull of big greenfir trees,magnificent
cedarsandbeautifulbircheswherethe birds could build their nests. The rabbit
families built their housesunderthe brancheof the cedarsto shelterfrom the
rain andthe snow
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Sometimes, the { little white rabbit was left all alone by his brothers and sis-
tersandevenby hisfriendsjustbecausdewasall white. Becausénewasadif-
ferentcolour, nobodywantedto play with him. Hewasalone rejected.It made
him very sadbecausédie hadno oneto play with. Sometimeghe otherspoked
fun at the (!) little white rabbit becausene was smallerthanall the others.
They saidnastythingsto him. Wordsor thingsthathurt his little heart. When
eveningcameand the sun gaveway to the moon, the (!) little white rabbit
could not sleep becauséhis brothersand sistersteasechim. They nibbled his
little ears pinchedhis paws,slappedisbackandtickled hislittle neck. The(!)
little white rabbit hatedthis. It hurt becauséne did notknow whatto do. He
watchedhe shadowof animalswanderingn the nightandfelt sad. He dreamt
of living in harmony He dreamtof a betterlife.

Onemorningthe(! ) little white rabbit who wasfed up with all this squabbling
decidedto go for awalk deepin the forest. While he waswalking the (!) little
white rabbit hopedhe would meetsomeonenho could help him live in har-
mony and be free of his suffering and anger After walking for a long time
throughthe forestthe (! ) little white rabbit walkedpasta fox@ lair. He knew
thatthefox wascrafty sohe decidedto askhis advice(showthe poster).

OHellavir Fox.| amthe(!) little white rabbit andl wantto live in peace. YouQOe
crafty, couldyoutell mewhat! shoulddo?0

After listeningto thelittle white rabbit®story the crafty Fox saidto him :

Otthink it@ verygoodthatyouare trying to live in peaceto find solutionsto the
conflictsin your life. Whenl wasyoungl wasnascrafty as| amtoday Time
hastaughtmeto be calmer Nowwhenl amin a squabble whensomebody
hurts meor doesnQhink theway | do, | breathevery deeply | imaginea blue
light around me, it helps me to regain my calm. When | am calmlike that, | can
speakwithoutarguingto resolvethe conflict.O

Happywith the advicehe hadbeengivenon howto live in peacethe (1) little
white rabbit thankedthe crafty Fox andwent off into the forest. Smiling, the
crafty Fox calledafterthelittle white rabbit:

ORemembsaou can take three deepbreathsto keepcalm. Thatwill getrid of
your suffering and your anger and will make you happier You brgathein
throughyour noseand out throughyour mouth,my little white friend.O

A little further on the (!) little white rabbit met Mrs. Owl. He had already
heardof her. The otheranimalsin the forestsaidshewasvery gentle.He deci-
dedto askheradvice.

OHelloMrs Owl! | amthe (/) little white rabbit and | want to live in peace.
Couldyougive mesomeadvicebecausd havehead youneversquabble.O

OOhyouknow | do sometimesquabble But| alwaystry to solvethe problem
by talking to the other person.| takethe time to understandvhatthe problem
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betweerusis, to seehowwe feel, whatwe wantto changeor improve.

Togetherwe find solutionsto put an endto the squabble Thenwe find the best
solution,the onethat suitsus both best.O

OAndothat®howyoucanlive in peace?0

O¥s, that®it. Nowyouhavea newclue abouthowto live in peace Remember
you cantalk to find solutionsand you knowit works! O

The (1) little white rabbit thankedMrs. Owl and went on his way. He was
happyhe hadlearntthis newtrick.

After a while he bumpedinto the youngLynx. This little wild catwasfamous
for beinga goodlistener

OHelloMr. Lynx!l amthe(!) little white rabbit and| wantto live in peaceCan
youhelpme?0

TheyoungLynx lookedat him andsaid:

OWh my Lynx eyesl can seethingsthat are invisible.| knowyou are looking

for waysto live in peace,solisten! In the past| keptthingsthat botheed me
inside;| wasoftenangryandsad.l thoughtaboutno onebut myself.Today you

see,l cansaywhat| think, what| wantand how | feel. On top of that, | ask
others how they see things, what they want and what they feel in their hearts. In
this way | can live in peaceand so can the others.Now you knowthat it@ by
consideringyourselfandothersthatyouwill avoidsquabblesandbeableto live

in a happierworld.O

The (1) little white rabbit thankedthe youngLynx andwenthome.Whenhe
wasnearlyhomehe met some of his friendswho teasechim, saidnastythings
to him, pokedfun at him becauséne waslittle anda differentcolourto them.
The (1) little white rabbit took threedeepbreathsandimagineda blue light
around him. Feeling calm, he headed for the youngest ones to have a word with
them.He askedhemwhy theyweredoingthatandtold themthatwhattheysaid
madehim sad.He told them how he wantedto be treatedtoo. Togetherthey
found a solutionthat they were all happywith. (For 2 year pupils, ask what
solutionsthey think they found. Tell themthey canillustrate,draw or write the
solutionin the drawingactivity if theywish). Oncethe conflict wassettled the
(1) little white rabbit wenthome.

He told his parentsabouthis adventureand how he could remaincalm by fol-

lowing Mr. Fox® advice,how he could speakto settleargumentsasMrs. Owl

had explained to him, how he could consider himself and others to live in peace
as the young Lynx had suggested. His parents listened carefully and congratul a-

ted him beforesuggestindhe wentto bed. Ashis fathertuckedhim in, he said
thathe could spenda little time every day thinking aboutwhat he could do in
orderto live in peace.That night the (! ) little white rabbit had wonderful
dreamsbecauséde now lived in aworld wheretherewasa little morepeace.
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3. FEEDBACK SESSION (4 min.)

Ask thechildrenwhattheyunderstoodrom the story. (Takeoneanswerperquestion
only, addto it andsimplify the answerscongratulatinghe childrenfor listeningso
well).

Startby havingthemtell the story chronologically

- Did you enjoythe story aboutthe little white rabbitwho wantedto live in peace?
- Who would like to tell methe story?Thankyou!

- Now canyou remembethe animalshe met?

That®right, a crafty fox, anowl anda lynx.

- Do youremembethetricks the animalstaughthim?

(Showthe animal postersastheyexplain).

Mr. Fox: Breathedeeplyto calmdown (Havethemtry the breathingandimaginethe
bluelight roundthem).

Mrs. Owl: Speakto settlearguments.
Mr. lynx: Consideryourselfandothersin orderto live in peace.
- Whatdid his fathersayto him ashetuckedhim upin bed?

Thatin orderto live in peacehe could spenda little time everyday thinking about
whathe coulddo to live in harmony

Carry on with the questionsJinking to what they feel aroundviolent or peaceful
behaviour

4. GROUP REFLECTION ON LIVING IN PEACE (4 min.)

Objective: makethe childrenawareof whatthey feel in the presencef violent or
peacefubehaviour

- How do you think thelittle rabbitfeelswhensomeonéurtshim?
- How doeshefeelwhensomeonespeakgentlyto him, whenheis treatedkindly?
- Do you think he prefersgentlehugsor fights?

- What do you think thereisin aworld of peace? What istherein aworld where you
feelgood?

Move on to the questionsaaboutpeacefulattitudesandbehaviour

5. PEACEFUL ATTITUDES AND BEHAVIOUR (6 min.)

Objective: Inform the childrenasto the peacefulattitudesand behaviourthey can
adopt.

Whatcanyou doto live in peacewhensomeonds nastyto you?
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1. You cantakethreedeepbreaths in throughyour nose,out throughyour mouth-
to helpyou calmdown.

2. You canspeak saywhatyou feel, you cansayyou don®like it whenpeopleare
nastyto you andaskthemto stop.Whatexactlycanyou say?:Odon@like it when
you do thatto me.Arms aremeantto hug not pushandshove.®

As you say this you are ASSERTING YOURSELF, in other words you say it
directly andkindly. You sayit because/ou respectyour feelingsandyou express
your way of seeingthingscalmly andkindly. ASSERTING YOURSELF means
yourespeclourselfandsayyouwantto live in peacelf youyell thesewordsand
pushor hit the other person,doesthat meanyou are assertingyourself?No. It
meansyou areangry You arebeingnastyto the otherpersonthen,you arenot at
peaceyouareANGRY, youareaggressiveAnd if yousaynothingwhensomeone
is nastyto you, what areyou doing?You are RUNNING AWAY, you are doing
nothing,you arePASSIVE. You arebehavindike thelittle rabbitatthebeginning
of the story: he said nothing when his brothersand sistershurt him, he walked
away It is importantto speakto stopviolent behaviour

Soto helpyoulive in peacehow shouldyoubehave¥ourunaway yougetangry
or you asseryourself?Yes,you asseryourself!

3. It is important to take the time to listen to the other person too, to understand how
theyfeel andtogetheryou canfind a solutionthatsuitsyou both.To live in peace
| respecimyselfandothers.

4. You canuseall thesetricks at the sametime for the samesquabble.

6. CHOOSING RESOURCE PEOPLE (4 min.)
Objective: Selectresourcepeople.

It is important to speak to someone who can help you when you are involved in a
conflict or aviolent situation, if someone hurtsyou, if you are sad or not at peace with
others. You can talk to someone you trust, like your parents or amember of your family.
So who do you trust? Tell me the name of an adult who can help you livein peace.

7. DRAWING FOR A WORLD OF PEACE (15 min.)
Objective: allow eachpupil to expresdhis or hervision of aworld of peace.

Ask the children to create a drawing or a poem about peace. Exhibit the work for the
restof theschoolto seein classroomsthegymnasiumgorridors the stairwell, office
etc...Whenthe exhibitionis over the work could be sentto the peaceambassadors

who visited you.

b Ask the children to nameactions,words and gesturesof peace,to describea
peacefulvorld. Whatcanyou seein aworld of peace?

b Give anexamplein aworld of peacearmsaremadeto hug. Sotell me,whatdo
you seein aworld of peace?
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b Takeafew examplesandsuggesthe childrendrawthemselvediving in aworld
of peace.

P Now | suggestou do a drawingof yourselfliving in aworld of peace.
P Give instructiongfor the drawing. Where, equipmenttime allowanceE
1. Eachchild sitsatatable.

2. Handout paperandpencilsetc...

3. Thechildrenwrite their namesin the bottomright-handcorner

4. Make the childrenawareof the time (point out the handson the clock). Remind
the children 2 minutesbefore the end that the drawingswill be collectedin 2
minutes.

5. Once the drawings are finished they can be gatheredto make a montage
(collectivework). Thefinishedproductprovidesan original overall vision.

6. While they are drawing, get the faster pupils to Oenrichtbeir drawingsin the
following way:

a) askthe child to tell you abouthis/herdrawing;

b) askthechild aboutthepossibilitiesthathavenotbeendrawnyet (eg.werethere
anyhousesn the background®r wereyou in the schoolplayground?);

¢) alwaysallow the child to choosehow to proceed.

8. FEEDBACK ABOUT THE DRAWINGS (5 min.)
Objective: Identify the positiveconsequencesf living in aworld of peace.
b Thechildrengatherroundthe collectiveartwork.

b If the drawingsare not exhibited,ask somechildrento cometo the front of the
classto explaintheir world of peaceto therestof theclass.

b Ask somechildrento describethe peacefulsituation they havedrawnaswell as
thefeelingsof the charactershatappeaiin it.

D Wind up the feedbackabout the drawings: OHandsup thosewho think it is
importantto live in aworld of peaceYes,it@ importantfor you too, so | wishyou
alife full of tranquillity andpeace.O

9. MINUTE OF PEACE (1 min.) - infants and 1% year: 30 seconds.

Oro finish, let®@ sharea minute of peacea minutein which eachof you canimagine
a gestureof peaceyou canmaketodayO

OLetheginthe minutenowE; the minuteis up.O

Ask the pupilswhichgesture®f peaceheywill maketodayandinvite themto spend
oneminuteper day thinking aboutgestureof peace.
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10. END OF SESSION (1 min.)
OThanlou all for your participation.You too canbe ambassadorsf peace.O

OThankou andhavea niceday!O

Theauthorsof thetale THE LITTLE RABBIT are
JohanneJalifour (teacher)and SZbastierGuy (trainer).

The Ambassadors of Peace

c/o Maison des jeunes de I'Azymut Est*QOuest
679, Chemin St-Joseph

St-Nicolas, QuZbec, G7A 174 Canada

E-mail: ambassadeurspaix@hotmail.com
http://membres.lycos.fr/lambassadeurspaix
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SINANKUNYA
or JOKINGKINSHIP as a means
of solving conflicts

‘ Environment: formal and non-formal
) Level: nursery school, primary school, secondary school

This article was based on the activity report entitled Prevention,
resolution of conflicts and education for citizenship in Africa, initial
phase, May-December 1999 and describes a project run by the Enda-
Tiers Monde association financed by UNESCOThrough its co-ordination
and communication team COORCOMEnNda is committed to research and
action aimed at disseminating the huge advantages and hidden
meaning of Ojoking kinship®, thus contributing  to the building of
sustainable peace based on local cultures. Rapha'l Ndiaye is the co-
ordinator of the Enda-Coorcom project and his account is taken from
the Sub-regional workshop: Joking kinship, citizenship and culture of
peace, Dakar, Cercle de IOUnion, 24-27 January 2000.

West Africa

"i gZrZ borZ mu Peaceis built with menandwomenin anappropriatecontext,

i sanakhu ra" : by consensus and by desire. Each individual, each society is

thejoking kinsmanis in searchof peaceand, to this end, establishesnechanisms,

notan opponent which makeit possibleto createfriendly relations,solidarity,

(Soussoiproverb) toleranceand acceptancef differenceswith regardto others.
Amongthesemechanismghereis jokingkinship.ltisagenuine
network, which allows people to establish chains of patronymic

equivalenceacrossthe vast territories of West Africa by basing national and regional

citizenshipon friendly relations.Joking kinship forms a set of privileged and permanent

connectionsthe crux of which is @ relationshipfree from all bitternessandthereforemade

of gentleness@hich operaten the basisof humourandpolite derision.

Jokingkinship canbe appliedto almostall the structuresn society:the family, agegroups,
those bound by marriage, alternate generations,neighbouring villages, neighbouring
territoriesandneighbouringethnicgroups.

TheDakarsub-regionalvorkshop heldin January2000,madeit possibleto pooltheresults
of researchcarriedout in Guineaand Mali as sincethe reign of SoundiataKeita, which
startedin 1235,the joking kinship practicehascontinuedto play arole in socialregulation
by easingcrisesandconflicts.

Rapha’l Ndiaye:In 1987in avillage in Djoliba, southwestof Bamakoon the banksof the
Niger | met an old Malian who was no doubt a Bamanan and having greeted him | enquired
after his patronym.He wasa Diarraand| knewthatthis is the equivalentof Ndiaye.Sol
struck up a conversatioraboutthe connectionbetweenpatronyms He was glad to oblige

* Sub-regional workshoploking kinship, citizenship and culeuof peacgDakar, Cercle de L&Union,
24-27January2000,Rapha’| NDIAYE.
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and as he dictated | took notes asking him to specify where possible the ethnic entities from
whichthe namescame:

Diarra (Bamanan)was equivalentamongother namesto Ndiaye (Sereer or Soninke,
ToucouleurandWolof) or to Koné (Malinke); aswell asSissoko (Bamanan} Bagayogo =
Doumbia = Sinayogo.

As aresult,| couldbecomeDiarrawith BamanarpeopleandKonZwith the MalinkZwithout
losingthe nameNdiaye.

| becameawarethat| could travelin WestAfrica from the northernbanksof the Senegal
River in Mauritaniaasfar as Guineaor Burkina Fasoby changingpatronymsandthat a
Diop could do the same asDiops arejoked aboutby Ndiayes.

Although | was derided as Oa lazy cowards.&jood Ndiaye is supposed to be in the eyes
of thosewho makefun of us, | wasalwayswelcomedasa distinguishedguest. VéstAfrica
becamemy homelandwith guaranteedmmunity, adding humanrights, the delights of
humourandthe warmthof hospitalityto this fundamentafact.

This is how | discoveredhe similaritiesand connectiondetweenpatronymson one hand
andwhatwe call Ofun-poking@lationshipsor Ocousinm jestOThis is how the ideaof a
researctprojectinto the strong,popularandliving traditionsin our regionscameabout.

Thesetraditionsarestill alive andarepartof greetingrituals.

Whengreetingpeopleyou give your patronymicwhich often makesit possibleto identify

theotherethnicallyandsocially, andif oneknowsthe codesof equivalencendconnections
betweenpatronymicsas well as the joking relationships,these systemscan be used
automatically Greetingis thusthe first Oacknowledgemeott others.O

As they form a genuineweb, joking kinship, the equivalencéetweernpatronymicsandthe
ethnic-patronymiconnectionsanmakean appreciableontributionto the emegenceof a
West-African citizenship.In Africa, joking kinship is a widespreadsocial reality. The
hospitalityandfriendlinessof the Malian people for example arelegendary

In Mali, the researctcarriedout in the frameworkof the OPreventionconflict resolution
andeducatiorfor citizenship@rojectdealtwith threeethnicentities,namelythe Peuls,the
Dogonandthe Minianka.

Jokingkinshipis characterisely mutualtrust.In factoneof thefunctionsof joking kinship
in traditional societieswithin which surveyswere carriedout is to criticise one®partner
with humourby telling him exactlywhatonethinks of him in the conflictsthatarise.

Thejoking kinship applicationscalescanbe dividedinto threesorts:
¥socialscalegmatrimonialties)

¥generatiorscales

¥territorial scaleqvillages,ethnicgroups).

The partiesinvolved in this systemare obliged to respectcertain relations hospitality
mutualaid, loyalty, arefusalto hurteachotherandmutualrecognition By doingthis, joking
kinship makesit possibleto defuseaggressivenesby meansof a catharsisconveyed
throughhumourandpolite derision.
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Furthermore thanksto the systemof similarities cross-bordepatronymicchainscan be
establishedforming a transversakystemwhich interrelatesand integratesethnic entities
andrelativizesthe impressiorof fragmentatiorderiving from ethnicpluralism. Thesystem
is known and practisedby people,sometimesvhenmovingto a new area,who adoptthe
patronymicthatcorrespondso their own or find it is givento them.

Kinship playsanimportantpartin the preventionof conflicts. The Peulsfor examplehave
establishedoking kinship relationswith all the peoplesthey meetin a strategygearedto
gainingaccesgo waterandpasturefor their cattle.

Thesceneakesplaceon a coach Two passengers Peulanda SZreerseated
side by side are on the verge of fighting. But suddenlythe tensiondropsin
intensity And asif by magicthe two protagoniststartlaughing.They have
just discoveredhrougha fellow passengethattheyarejoking kinsmen.

An example of an Education for Peace Activity

JOKINGKINSHIP AT SCHOOL

The work of the Endaassociatioraimsto popularisejoking kinship by making it
known to those who are not familiar with it and helping those with limited
knowledgeof it to masterit. In both casesthe purposeis to encourageasbroada
populationas possibleto implementit in dayto daylife at school.As the pupilsare
youngd and not yet deeplyrootedfrom a cultural point of view, they are a prime
Otaget@n this approach.

In countrieswherethis is possible the opportunitiesofferedby decentralisatiomay
be usedto invite local stateeducationauthorities- suchasthe variousacademies
andlocal communitiego includejoking kinshipin the 25% of the curriculumwhich
theyhaveto define.

Pupils may be asked a series of questions with a view to identifying:
B Jokingkinsmenaccordingto the pupil® name

PHis/herjoking kinsmandependingon the ethnicentity
DBHis/herjoking kinsmendependingon the homevillage
BHis/herjoking kinsmendependingon theregion

DHis/herjoking kinsmendependingon the mothe lineage.

The pupil canbe askedwhich patronymicscorrespondo his (eg. Ndiaye= Diarra=
CondZ etc.). This would allow oneto broadenthe basisof joking kinship among
patronymicchains.

To enhancegheideaof mutualaid, onecanhavea seriesof questionsaboutwhatone
maynotdoto ajoking kinsman andif thereis a breachof this, therisksonecanrun.
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Regardin~gthe usgof humourandderision,they can be askedto give examplesof
how one@eases@joking kinsman Whatdoesonecall him? How doesonewelcome
him?

Next, there may be a seriesof questionsto do with socio-historicalexperiences,
explaininghow, thanksto joking kinship, a light-heartedsituationwas createdthus

preventingor resolvingconflicts. Similarly, the pupilsmaybe askedo relatestories,

(mythsandtales)andproverbson joking kinship.

Finally, in orderto answerthesequestionshe pupils are obligedto speakto each
other with their parentsand grandparentsThis dialogue,which is desirable,can
allow theseadultsand elderly peopleto play an importanteducationakole again
while reviving this traditionaldimension.

As nenevergetsover one®childhoodOasis often maintainedthe aim hereis to
integrateour traditional valuesof friendliness,toleranceand solidarity, etc. from
childhood.Thuswe shouldtarget basiceducationso that thesedifferentvaluesare
includedin the curricula.We shallendeavouto addjoking kinshipto thecurriculum
asameango promoteandconveya cultureof peaceandtrans-bordecitizenship.

For the teachers

Teachers@andbookswill include the following themes:how it works, the ideal
situation, customs,patronymicor ethno-patronymimetworks,conceptsof joking
kinshipwith exampledor illustration.

Training teachers and workshop leaders in joking kinship will be done in two stages:

Firststage:political andacademiauthoritiesshouldbeinformedandmadeawareas
well asparents@ndteachers@ssociationsoasto gainacceptancéor the approach.

Secondstage:collecting and developingtools in collaborationwith pedagogical

institutesandlocal resourcepeople.Thesetoolswill comprise:

b handbookgor teachers

b manualdor pupils (bearingin mind thetwo levelsof basiceducation)

b supplementarymaterialto inform, edify, illustrate (book of proverbs,sayings,
talesandmaximson the subjectof joking kinship).

For the pupils

The pupilsGmanualswill include the following themes:tolerance,friendliness,
solidarity, eachof which will be developedaccordingto sub-themes.

Suggested activity sheet on a theme

b Thegroupchooseghethemefriendliness

b Thesub-themechoseris humour(expressiorof humour)
b Classchosenprimary school,8-9 yearolds

D Durationof lesson45 minutes
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D Objective:by the endof the lessonthe pupil mustbe ableto establisha friendly
relationshipby meansof humour

b The pedagogicabpproachshall be interactive,using role-play to illustrate the
pointse.qg;accidentetweenwo vehicleswhosedriversarejoking kinsmen

b lllustrationthroughexamplesrom local tradition

D Teache® interventiondescribingthe principle of friendlinessand the way in
which humourhelpsputit into practice

b Eachpupil identifiesat leastonejoking kinsman

b Evaluation:ask2 or 3 questiongo seeif the objectivehasbeenachieved

b Summingup to retainthelessontheresult.

Teaching aid for pre-school children: The picture box

The objective is to enable children to discover joking kinship through the
grandparent/grandchild relationship; it is a lesson in language about the family using
thefollowing approach:

b Firstmakea motivatingpresentation.

b Thenstimulateobservationusing the picturesin a question/answemanney for
role play andshortsummaries.

P Then move on to a conceptualisationa formulation of the objective. Finally,
evaluatethis andattemptto applyit to daily life.

It is importantto integratejoking kinship in all forms of education:elementary

primary, secondanandhigherandpresenfjoking kinship not asan extrasubjectto

be included but rather as a new mindsetand a more relevantapproachto civic

educationTo thisend:

b Identify the problemscivic educationmust addressso that it may becomea
frameworkfor teachingjoking kinship;

b Involve workshopleaders,pedagoguesjournalistsand parentsand have them
work together;

b Useschoolor rural radio networks,museumsetc. as channelsf interventionto
reachpopulations.

ENDACOORCOM
Rapha'l NDIAYE

54, rue Carnot

BP 3370 Dakar - Senegal
Tel: 221 822 98 90

E-mail: coorcom@enda.sn




PEACEBEGINSWITH ME

Helping teachers teach a conflict
resolution method

Environment: formal
y Level: primary school

This project was born out of a partnership between two South African
NGOs,the Independent Projects Trust (IPT) and Media in Education Trust
(MIET). The IPT promotes the advancement of human rights and
democracy in South Africa through the development of individual and
institutional  conflict handling skills. The project has had a broad impact
in schools, communities, in the private sector and with the police
service. Over the past ten years the IPThas focussed on the transfer of
skills through a variety of interventions with both educators and
learners including Peer Mediation Programmes and diversity training
through cross cultural programmes such as Unity Through Youth. The
MIET has supported the process of change in South Africa by

attempting to bring about positive changes in classroom practices.
Through its courses and teacher support material, MIET promotes the
creation of a democratic and peaceful classroom ethos through its
support to educators in implementing democratic learning strategies.
This article was sent to us by lole Matthews, a representative of the
Independent  Projects Trust (IPT).

South Africa

opleoftenaskOWhyteachaboutpeace ThildrenknowwhatpeacdsOln factresearch
Pfells usthat,while mostchildrenhaveconcretdédeasaboutwhatwar s, theirideasabout
peaceare often vague,with peacesimplistically seenasthe oppositeof war. Furthermore,
peaceis often thought of as weak, passive,dull and boring. Most learnershave little
understandingf peacemakingrocessesind a strongsenseof powerlessnessoncerning
the future, consequentlyhey often expresdittle hopefor lastingpeace.

Looking at our classroomspur schoolsand our communitiesthereis clear evidencethat
violenceis escalatingvhile peacesludesus. Peaceneeddo be concretizedandpresentedo

learnersas somethingboth tangible and valuable. Somethingworth learning about and
working towards,somethingof value.Peacss likely to thrive in a communitythat cares,
co-operatescommunicatesnd valuesdiversity - so this becomesa realistic goal for our

classroomsndaninspiringideal for our communities.

Although working in different ways and spheres, both organisations were driven by a
common vision to develop school going youth into informed, critically thinking individuals,
tolerant of the views of others and empowered to deal with conflicts without resorting to the
use of violence. This project was an attempt to extend the capacity of both organisations,
thereby maximising their respective impact. With limited resources and an enormous target
audience it was obvious that this material would have to stand alone and without pre-training
of teachers, for we could not provide training to every school in the province.
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The outcomewasthe developmenbf OPeacBeginswith MeO a teachingaid in the form
of aHoldall Portablelecternwhich providesa stepby steplife skills programmeor Grades
4,5 and6. Childrenof this ageareyoungenoughto be influencedby the ethicsof peace
valuesyet old enoughto understandconceptghat offer a lifetime of skills. The teaching
packis housedn alargecardboardolderandcomesn theform of asturdy portablelectern,
which servesasboth educatorgyuideandlearnersmaterial. Whenin use,the pictureto be
usedasalessonstimulusis on thefront andfacesthe class,while thelessonguideis on the
backfacing the educatorlt alsoincludesfour text-basedosterswhich dealwith ways of
working togetherwhilst ensuringyour rights. Thesepostersare put up during relevant
lessonsandthenremainon the walls until the final phaseof assessmertdf the activity.

The programme consists of 20 lessons with the following themes:

b Whatis Peace

b Whatmakesme happy?

D It isn®fair

b FairRules

b ThePeacelree(causesandeffectsof violenceandnon-violence)
b Typesof Conflict

b FeelingsaboutConflict

b ManagingAnger

b Pointsof View

b Valueof Diversity

b Tolerance

b Co-operativeBehaviourl

b Co-operativeBehaviour2

b ListeningSkills 1

b ListeningSkills 2

b Assertiveness

b The Statement

b The Statemeng

b Presentatioof PeaceProjects

b TheHandMural: Conclusionof Programme

Eachlessonplan is clearly setout with follow up activities and evaluationsuggestions.
Activities recommendedor eachlessonare designedto facilitate learning,they are also

interactiveandso encouraggroupwork, problemsolving, creativity, presentatiorof ideas,

thinking skills andsoon. It hasbeennotedthatthe methodologicabpproachon which the

activities are basedare absolutelyconsistentwith the principles and practicesof peace
education.

For examplelessononeencouragegearnergo think aboutandexpresgheir own opinions
aboutpeace This setsthe tonefor the restof the lessonsaslearnersbeginto developthe
skills neededo achievetheir vision of a peacefulclassroomor school.

The programmads extremelyflexible andcanbe usedoverthe courseof the year utilising
approximatelyone lessonper weekor it canbe run throughonetermwith the 20 lessons
appropriatelyspreadover the time. Lessonscan also be expandedto crosssubjectsor
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contractedo onesubjectonly. Learnersareencouragedo keepa OpeaceortfolioOwhich
not only allowsfor assessmerut alsobecomes future referencesourcefor the learner

The aid proveditself adaptableandteachersisedit in a way thatwasappropriateor their
schoolenvironmentThis wasimportantsince someschoolshadmuchfuller scheduleshan
othersandeachschoolwasableto selectthelevel of wholeschoolinvolvementandsupport.

Regardless of how the aid is used, itOsobjectives are threefold:

P to contributeto the creationof a democraticschoolenvironmentanda commonculture
of toleranceandpeacefulresolutionof conflict in schools

b tointroducetheskills of democracytoleranceandpeaceaspartof the schoolcurriculum

b to equip individuals in the wider educationalcommunity with democratic/ conflict
resolutionskills which will becomea sustainableesource

In the pilot phase of testing these teaching packages, they were given to teachersin diverse
settings, some of whom were given additional conflict management training while the
balance were just given the material. There was very little difference with regards the use of
the package between the trained and untrained teachers which supports the value of the aid
as a Gtand aloneCtool. In Potgietersrus, a poorly resourced semi-rural area of the Northern
Province, the group of educators found the HPL to be appropriate and the tasksto fit well into
the curriculum. They also believed that the outcomes would be met. They believed the
activitiesfit related well to real life and would contribute towards interaction between pupils.

One of the chief valuesof the flip chartteachingtool that hasemegedis thatit truly is

stand-alonenaterial,andcanbetaughtin any classroonwithout the expenseof additional
resource,and requires. This is particularly important in South Africa and especially
KwaZulu-Natal- aprovincethatis woefully shortof trainersin conflict managemerfior our

5 500 provincial schools.This lecternrequiresno workshopsno training - only a teacher
andsomelearners.

In completingevaluationforms at the endof the 20 lessonsmanyteachersotedthatthey
had also changedas a result of theselessonsOne teachersotedthesechangesncluded
listeningmoreto whatthelearnershaveto sayandbeingmoreawareof their rights. It can
be scaryat first, one mustrealisethat you canalsolearnfrom pupils. Othersnotedthat at
the end of the programmel could also help friends and colleaguesand| havelearntthat
thereareotherwaysto dealwith conflicts.

Changeswvere alsonotedwithin the learnerswith severalteachersayingthattherewasa

more peaceful atmosphere in class and many students reported that they were practising the
newskills at home As oneteachemnoteswhengoodthingshappenedheywould comeback
andexplainto the classaswell asbadthingsandwhatthey haddoneto help.

It hasbeennotedthatin use,the materialsgeneratednterestand discussioramongstthe
children who wantedto talk aboutthe issuesraised, such as: what is peace,fairness,
children®rights, dealingwith anger resolvingconflict andappreciatinglifference.

Sincethe lessonare interactivewith no formal exerciseghe teachercanalsoteachin the
vernaculamwhich encourageyreaterparticipation.
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In a newspapereview of the packaget was notedthat materialsuchasthis answerghe
UNESCOrecommendatio®toeducatdor tolerancen our schoolsandcommunitiesjn our
homesandworkplacesandmostof all in our heartsandmindO.

While initial feedback of this teaching aid is extremely positive the greatest problem now is
thatevenat costprice mostschoolsin the provincehavebeenunableto afford theteaching

aid andwe havebeenunableto sourcefurther funding. Neverthelessve will continueto
monitor andevaluatethe useof OPeacBeginswith MeOwith the objectiveof providing it

to moreschoolsin the province.

It is still earlyon in the processhut it would appearthat the packagehasreal potentialto
have a positive impact within the classroomat a very low cost. While it is to early to
measurehe impactof this materialin termsof behaviourchangewith studentsover the
longerterm, it hasbeenseento creategreateropennessvithin the classroomandimprove
teacher/ studentrelations.As one teachernoted Otheyhave becomemuch more polite
towardsstudents!O

Independent Projects Trust
lole Matthews

1802 Old Mutual centre

303 West Street

Durban - Kwazulu-Natal

4000 South Africa

Tel: 09 27 31 305 84 22

Fax: 09 27 31 305 84 20

E-mail: iolem@iafrica.com
E-mail: iptnet@wn.asp.org
Web: www.ipt.co.za/CRinSchools

(1) Sherri Lamottee, Review of GPeace begins with me® The Teacher, 1999
(2) Mediain Education Trust, "Annual Report 1999", South Africa
(3) Bishop Rubin Phillip, Opening Speech at the Launch of "Peace Begins with Me", 1998.



LetOslearn to live together

Environment: formal
Level: primary school

France

The text contained in this article istaken from the pedagogical kit O
LetOslearn to live together Oaimed at primary school teachers and
pupils and published by the Editions de la Cigale in Grenoble in
collaboration  with the Grenoble School for Peace. The driving force
behind this initiative comes from the observation that, today,
compulsory values such asrespect for others, for their freedom of
expression, for their difference, for their physical well-being and their
property have all too often become optional. They will only become
compulsory again if they are truly acknowledged as vital.

What the Authors have to say

e met at the GrenobleSchoolfor Peaceat a seminarfor researchinto educational
Wcurricula_ Together, we developed a workshop for children aged between 10 - 13.
It wasdesignedor all schoolor educationatontextsn orderto providetrainingin learning
to live together Its aim is to improve the quality of classroomrelations,and encourage
youngpupilsto learnhowto approachtheir educatiorandhowto grow up togetherthrough
acknowledgingandembracingcommonvalues.

Working on the awarenessf behaviourapatternsandthe damagehey cancauseothersis
avery differentpedagogicabpproactto thatof transferringknowledge asis generallythe
caselt is nolongera questionof teachingconceptsandtestingacquiredknowledge rather
theaimis to help pupils, throughfree self-expressiono becomeawareof their actionsand
whattheseactionscausen others.

A forum for self-expression....

Talking aboutemotions,voicing taboos,help pupils to take a step back, to analyseand
readjusthese andenablethemto learnhow to think andchooseheir valuesfreely.

...out of the ‘ordinary’
Theanswersarenot given by theteachemlonebutinvariably by the pupilsthemselves.

For example,one pupil said: Respectis a wasteof time. IOmagainstit. It for brainy
peoplel tell my little brotherto beaggressivavith everyoneo gainrespect.thatwaswhat

he had to say. It was accepted as such. Another pupil asked for the baton to talk and said:

Ol dortGhink that®a good idea. If you teach your little brother that, one day it will backfire
andyouOlbeavictim of aggression 8uchareply comingfrom apeerandnotfrom anadult
hasa profoundimpactandmakeseveryonehink.
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The Essence of this Approach is to:
¥ helppupilsanalysetheir behaviour

¥ promoterecognitionof eachindividual ashavingtheright to expresshim/herselfandbe
respectedy others,

¥ encouragehemto form positive and motivating imagesin their minds about family,
socialandschoollife.

The keys to living together

Objective
Gainawarenessasto the behaviourandvalueswhich fosterharmonyin a group.
Note

It isimportantnot to confusemorality which dictateswhatis goodandwhatis bad,
andeducatiorwhich is foundedon reflectionaboutvalues,in otherwordson what
giveslife meaning.

¥ Teachingthe pupil to give to the poor becauseveryonemusthaveenoughto eat
andthatthisis doinggoodis a questionof morality,

ButE

¥ Questioninghe pupil aboutthe meaningof sharingto awakenin him/hera sense
of solidarity as well asthe desireto espousehesevaluesfreely is a matterfor
education.

¥ Similarly, forbidding the use of bad languageby one pupil towards another
becausat is badis a moral issue;whereasguestioninghim/her aboutthe way
he/sherelatesto otherswhen using bad language so that he/shemay become
awareof theboundariebetweerrespecandnon-respedits amatterfor education.

Workshop Programme

Numberof pupils: 12-15
Duration:2 hoursper half group
Plananout of classactivity for the otherhalf group

Note

This fundamentalsequencerequiresthe sustainedattention of each participant:
ensurethereareno morethan 12-15pupils. By keepingto thesenumbersthe work
will be more in depth and this will have repercussions in future workskdgtistoo
large a groupthe pupils may not getthatinvolved or mayloseinterest. Thereforet
is betterto takesmallergroupsoneafterthe othet

Step 1

P Give instructionon sheetn;3: OTell us abouta project (sport, game,invention,
party, family occasion...)jnvolving others,wherethere was an atmosphereof
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harmony joy andsuccessO

b Guidethereflection(who?What?When?Why?How).
Whendid it happen?Vhere?With whom?How did it go off? What difficulties
arosewhich wereovercomeMow did it turn out?Be carefulnot to influencethe
future authorswith too manydetails.

b Makeit clearto the pupilsthattheywill beaskedo write the storyof their choice
onthe sheetandthatthis storywill remainprivateandanonymousthey cansign
it undera falsenameif theywish.

Step n°2

Individual work - The pupilswrite their storiesin the booklet.
Step n°3

Groupwork

b askthepupilsto leavetheir bookletsopenat sheet; 3.

b collectthe bookletswithout closingthemsoasnotto seethename.

b readeachstory out startingat the top of the pile to respecthe pupils@nonymity
(this meansnot looking at a particular pupil for instanceto avoid giving away
cluesasto the identity of the author or not looking at the cover of the booklet,
thusnot knowingwho the owneris, or avoidingcomplicity).

b for each story have the pupils look for the value or vaues conveyed and the
relationship with others. If there is no relationship with others, invite the pupils to
analyse this by asking them: OWhat is going on between the people in the story? O

A value is somethingthat is recognisedas true, beautiful or good accordingto
personabr socialcriteria, andservesasa referenceor principle in education.

The quality of the relationshipbetweenoneindividual andanotheris what enables
usto detecta valuein the contextof OLearningto live togetherO.

For example:

If a pupil describes the following activity: Olt was on Tuesday, in a maths lesson...
| was redlly paying attention. When the teacher questioned me, | knew the answer,
| succeeded, waspleased®

Notethatin this storythereis no relationshipbetweerthe pupil andanotherperson.
Payingattentionis importantbut it cannot be consideredh valuein this exercise.

Alternatively, if a pupil describeghe following activity:

Olt was on Tuesdayin a mathslesson.l wasreally paying attentionbecausamy
friend wasoff sick andthatevening,| wantedto be ableto explainto him whatwe
haddone.O

In this casepaying attentionis linked to anotherperson,the motivation was the
relationshipwith thefriend andwe will call thisvaluehavingotherpeople€interests
atheart.

b aftereachstorywrite ontheboard:
b Ononeside,thevaluesmentioned,
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b Ontheotherside,otherfactorsthataidedin the succes®f the project.

Examples:

Behaviourandvalues Factors

b acceptancef my ideaby other(s) - chance

P acceptancéby me)of othei@idea - theaim

b groupcreativity - theplace

b initiative, assumingesponsibility - interestof gameor activity
b friendship - equipment

b sharing - partners

b solidarity - holidays

b trust - etc.

b respecfor other etc
Step n° 4
Individual work

b handbackthebooklets
Eachpupil writes the valuesand behaviourthat appearin his/herstory usinga
colouredpen.

b collectthe bookletsandput themaway

Step n° 5
Mini-group work

b Formsmallworking groupsof threeto four pupils
Each group choosesa value or an exampleof behaviourfrom the board and
preparesa shortsketchto illustrateit. The sketchis performed.The otherpupils
try to guesswhich valueis beingperformed.

Taken from the OLet® learn to live together Ohandbook,Michelle Jacquet-Montreuil,
CatherineRouhier chief editor of collection: Michele PZtris,Ed. de la Cigale, Grenoble,
2000.

Ecole de la Paix

7, rue Tres Clo"tres

38000 Grenoble - France
E-mail: ecole@ecoledelapaix.org
Web: www.ecoledelapaix.org

Michelle Jacquet-Montreuil
Tuesdays and Wednesdays
Tel: 334 76 15 36 36

Catherine Rouhier

Wednesdays morning at the School for Peace in
Grenoble

Tel: 334 76 63 81 41




DARINGNON-VIOLENCE

Pupils learn to resolve their conflicts
and establish common rules

Environment: formal
K Level: primary school

France

This text has been sent to us by Franeois Lhopiteau of IFMAN, Research
Institute and for the establishment of an alternative non-violent
movement. The M.A.N. has 4 vocations

1. To give a voice to non-violence , by participating in educational and
unionist initiativesEwith  the aim of taking the possibilities offered by
non-violence into consideration. He expresses his views to a larger
public, when given the possibility by the local or national press.

2. Deepening the political reflection in connection with non-violence.
One of the functions of M.A.N. isto promote theoretical research based
on an study in depth of social phenomena of this age and the historical
experiments  of non-violent  struggles.

3. To act in the struggle against injustice :conscientious objection,
weapon sales, asylum rights, racism, civil and military nuclear power.
The possibilities offered by non-violent action assist in preserving the
future and pave the way towards an inherently democratic society.

4. To support the non-violent action beyond borders . The M.AN. is in
contact with non-violent movements across the globe, affiliated to

(WRI) War Resistance International. Regular contacts are established
with educators, scientists and international non-violence movements.

Pedro readsfrom the slip of paper:OBastiekeepsbotheringme and calling my mother
namessignedNora.O

Pedroinvites Norato speak.Shestandsup andin front of the whole classandsherepeats

her accusation. Bastien criticises his neighbour for taking his things without his permission:
OsShstartedt!OThreepeopleraisetheir handsmmediately Oneby onePedroinvitesthem

to speak The threespeakergonfirm Bastien€claim.

Suddenlytheyall talk at once,giving their opinions. Thesessiorleademeedsheteache®
help to quieteneveryonedown. Whenthis is donehe decidesthat the problemcannotbe
easilysolved andrequestshatNora®paperbe pinnedto the CommitmentBoarduntil the
following week. Pedro takes another piece of paperfrom the letter box which reads
OMicka‘landArnault arehavinga fightE.O

They are between 8 and 9 years old. Throughout the week the pupils can deposit lettersin a
letter box nearthe blackboard Theseare mixture of criticisms and suggestionsOAletter
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mustbe cleanandsignedfor it to be read,thatis the ruleGxplainsSamia,who, whenit is
his turn, doesnot hesitateto throw awayany letter that doesnot comply with therules.

The class meeting has taken place every Thursdayat 3:30 p.m. since SeptemberThe
childrenlook forwardto it. On Thursdaymorningseveralof them havealreadyaskedthe
teacherOTheneeting€&todayisn®it?Glean-Michekxplains:Oé haveto havea judgeand
alawyerin chage of the letter box. The judgereadsthe questionor the commentsaritten
on the pieceof paperandinvites peopleto speakthe lawyer defendshe accused.Thereis
a third characterknown as the assessoin chaige of openingthe box and unfolding the
piecesof paper

Thesessiorgoeson. Pedrodecidego put Carlos€suggestiorio thevote. OWhas in favour
of fightsin theplaygroundbeingsettledby the playgroundsupervisingeachers 20majority
of hands goes up. It is agreed but is a magjority vote enough to solve the problem long-term?
Will notthe minority who did notagreewantto makesthemselvesiearda little lateron by
taking their revengeon the Ograsses®o denouncedhe fighting?

While it is necessaryor the majority to be heardin orderto makedecisionsit is justas
importantfor the minority againstthe decisionto positively expressits views. How can
thosewho are disappointedby the decisionbe given a meansof expressionwhich is
acceptabldéo the majority? Thais the challengeyespectinghe decisionswhile learningto
do so without feeling submissive.n fact, it is all aboutlearningto make oneselfheard
without aggressioror submission.The bestway to achievethis is to experiencet weekly.

Thus,a notecalling into questiona decisionmadeby the majority a monthearlierwasread
lastweek. OV wantto changeplaces!@his notewassignedby 7 pupils; 7 who wantedto
comebackon a decisionmadecollectively This question raisedon anindividual level by
severaktudentdadalreadybeensubjecto debatdn anumberof meetingsTheentireclass
hadvotedagainstthis on eachoccasionThatday whenthe judgeinvited the 7 protestors

to speaktherewasa lively andfull debateshowingthe extentof their motivation.After an
impassionedliscussiona proposalwas formulatedby the teacherithe 7 pupils may only

change places if together they find new places which do not force their classmates to move;
if this conditionis not metthey areto stayin their usualplaces.The childrenhadfound a

way of contestingheinitial decisionin the form of a petition!

The little note that one writes alone or with one®friends s a privileged opportunity to
expressaproblemor aconcernPuttingwordsdownon paper- whenonestill knowsso few
- to expresone®angeris not easy Thatis why the child who haswritten the notereadby
the Ojudge@asthe right to speakfirst.

Thetime lapsebetweerthecrisis- the daywhenthenoteis written - andthemeetingallows
time to putthingsinto perspectiveOftenwhenthe accusetakesthe floor he/shesays:(t@
OK, it@ sortedout |O0r we seeAmelie overcomeher fear, look Pedroin the eye,anddare
to saythathehit her The classesnstitutionalisedchoiceto hold a problem-solvingneeting
on a given day eachweek enablegthe child to expresshis/heropinion aboutthe conflict
morecalmly, with hindsight.

But let®not be mistakenthis effort to write or voice one@difficulties in front of the others
is only possiblebecaus@achpersorknowshe/shewill beheardby theothers.Forthechild,

being heardmeansthat his/herpoint of view is takeninto considerationThe role of the
teacheiis very importanthere. Theteachersnustconstantlymakesurethatthe formulating
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of grievance®r suggestionss heardby all. Aboveall, theymustdo their partof ensurehat
the decisionamadeareputinto practice.

After 20 minutesof rowdy discussiorin the corridor, the 7 childrencameinto the classroom
and announcecunexpectedlyOThatdt, weOvdalked aboutit. Here are the new places
wherewe wantto be.( is nowtime for action.This willingnessto acton suggestiongrom

the pupils meanghatthe adulthasa clearideaof which initiatives he/shewill acceptfrom

the children and the oneswhich he/shewill not. Terminatorwill not be shownin the

classroomtheteachemverridesthe vote.

Allowing the childrento speaktheir mindsto discussto actis allowing themto havetheir
say in the world. Encouragingthemto get organised,to regulatetheir affairs, to make
commitmentsenableghemto discoverthe meanswhich will graduallyhelpthemgrow up
with assuranceThis work is achievedweek by week, by trial and error, experimentation,
sometimegprogressingsometimesegressingvith its tensionsand its laughter

School and Non-Violence

Giving children the opportunityto expressthemselvesand directly influence the
conflicting relationsthey encounterequiresthe adultto provide a solid framework
for this group work. It is not sufficient to ssimply provide aforum in the classroom or
to bestow a mediation role on a child to resolve conflibe young mediator cannot
replacethe adult asthe protectorof the rulesandregulationsgoverningthe group.
The young mediatof8 mission has boundarieswithin a spacedeterminedby the
adult;if needbethe adultcanstandin if the taskprovestoo difficult. The child can
seeksolutionsto conflicts with his/her peerson the condition that the adult can
guaranteehe frameworkin which this collectiveactiontakesplace.If needbe,the
teachemayresortto sanctionsf the boundariesarebreached sanctionswvhich are
bothsignificantandrespectfulof the pupils@ntegrity asindividuals.

Choosingnon-violenceas a conflict regulatingprinciple and as a force to oppose
violencemeanschoosingmethodsin harmonywith this principle. The elaboration
and guaranteeof rules, regulationsand contractsfoundedon absoluterespectfor
eachhumanbeingwill haveto comply with this principle. Educatinga child in this
way implies giving him theright to speakandthe powerto actuponthe framework
of rules, regulationsand contractswhich conditionthe frameworkin which he/she
lives.

b Choosingto speakratherthanleavingthingsunsaid

b Choosingto speakratherthanresortingto violent confrontation
b Choosingto speakratherthansubmission

b Choosingnon-violentwordswhich call for dialogue

This vision of the activecitizen child needsmorethana well meaningdiscourseon
the part of the adult with respectto the pupil; it is embodiedin an educational
commitmentwhich empowerghe child with regardto his/herlife asan individual
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and as a memberof the group. This is the fundamentalchallengein educationto
promotenon-violenceteachinga child to resolvethe inevitabledisagreementthat
occurdaily while respectingthers,commandingespectndrespectinchim/herself.

In thefaceof thelaw of the strongestor the mostviolent
It is necessaryo developthe ability
To benon-violentin conflict

Developingan ability to speakpositively so asto resolveconflict requirescertain
skills. The child mustbe taughttheseskills. He/shemustbe ableto:

b statehis/herpointof view, makehis/heropinionsheardasserhim/herselfully in
a conflict situation.

D hearhis/herpartnefd or his/her opponen®messageand establishdialogueto
resolvethe conflict.

D be able to co-operate and negotiate rather than retreat into competitive
confrontation.

b beableto useimaginationto inventoriginal solutions to dareto innovateandfree
him/herselffrom stereotypicateactions.

Eachhumanbeingis uniqueandirr eplaceable.
Theintegrity of his life is entitledto the utmostrespect.
Laying downthe principle of non-violencen all educationalactionsis
to pavethewayfor a societyfoundedon justice,democracyand freedom.

IFMAN Normandie

135 rue Grande 27100 Val de Reuil - France
Tel: 332 32 61 47 50

E-mail: ifman.n@wanadoo.fr

IFMAN Bretagne

3 allZe du Chene 35450 Landavran - France
Tel: 332 99 49 76 03

E-mail: ifman.b@wanadoo.fr

IFMAN Midi-PyrZnZes

12330 Salles la Source - France
Tel: 335 65 42 02 65

E-mail: ifman.mp@wanadoo.fr




Making use of the peer group power in
preventing and intervening in bullying

Environment: formal and non-formal
y Level: primary school, secondary school

Finland

The author of this article, Christina Salmivalli , PhD, has published
several works on the theme of aggressiveness at school. She is
currently working at the University of Turku Research Centre in Finland
on a programme aimed at reducing aggression at school. The
approach involves studying individual and collective psychological
mechanisms related to violence.

The project, funded by the Finnish Academy and run by Christina
Salmivalli , PhD, concerns 48 classes in 16 schools in Helsinki and Turku,
Finland. The teachers were trained over a one-year period before
implementing  the project in their classes. The main focus is on
collective mechanisms that come into play in ill-treatment  and
consequently on the work to be done with a whole class.

n the school context, where children and adolescentspendquite a lot of their time

together conflicts and aggressiveand/or violent behaviourstake place almost daily.
Differenttypesof aggressiomndotherproblembehaviourscannotall beintervenedn only
oneway. As far asbullying is concernedthe mechanismsvhich maintainthe problem,but
alsothe keysfor preventingandinterveningit, oftenlie within the peergroup.

Bullying is unfortunatelya commontype of aggressionn schools.It is usuallydefinedas
repeatedsystematicharassmentn which thereis an imbalanceof power involved. The

imbalanceof powermeanghatthe bully hasmorestrength status,or otherresourcesvhich

makehim or hermorepowerfulthanthe victim. Theimbalancemay alsobe causedy the

fact thatthereis a groupof bullies attackinga lonely victim. Bullying may be direct(such
as calling the target nameshitting or kicking the target) or indirect (such as spreading
rumoursaboutthe targetin orderto manipulatethe groupmembersagainsthim or her, or

systematicallyisolatingthe target from the peergroup). No matterhow the harmis done,
the repeatechatureof bullying makesit a developmentatisk for the victims - too often,

bullying goeson for years.

Bullying and the peer group

Anotherfeaturetypical of bullying is the group natureof it. Unlike many otherforms of

aggressionbullying takesplace,and often getsencouragednd sustainedwithin the peer
group.Thebully doesnotchooseo attackwhenheor sheis alonewith thevictim, butseeks
situationsin which there are otherspresent.The way theseOothers@ehavein bullying

situationsandwith whatconsequencdsasbeenthe focusof our researctgroupfor thelast
decade.

Theparticipantrolesin bullying referto students@he Obystanders@pysof beinginvolved
in bullying. For instance,somestudentseagerlyjoin in the bullying when someonehas
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startedt andactasassistantsf thebully. Others evenif notactivelyattackthevictim, offer
positivefeedbacko thebully by laughing,by encouragingyesturesr justgatheringaround
to seethe bullying. Thesestudentsare reinforcersof the bully. A remarkablenumberof
studentsstay away and do not take sideswith anyone thussilently approvingof whatis
goingon - theyareso-calledoutsidersFinally, therearestudentavhosebehaviouiis clearly
anti-bullying: for instance,they comfort the victim, or actively try to make othersstop
bullying. They havebeennameddefenders(Salmivallietal.,1996).

Evenif mostchildren and adolescenthave attitudesthat are clearly againstbullying, in
actualbullying situationstheyrarely expressuchattitudes As many as35-40%of school-
aged children and adolescentdake on roles of bully, assistantor reinforcer and the
frequencyof thosewho withdraw and silently acceptthe bullying going on is around25-
30%.Many studentghusbehavan wayswhich ratherincite thandiscouragehe bully. The
guestionof importanceis: how to convertthe (alreadyexisting) anti-bullying attitudesinto
behaviourin actualbullying situations?

Finding the power from the group

The Oparticipantole approach@rovideseducatorswvith a new perspectivefor preventing
andinterveningin bullying: whatwe shouldtry to accomplishis changesn the dynamics
of the whole group. Trying to make the bully behave differently rarely leads to a permanent

change- it is not enoughln addition,we shouldbe ableto affect the behaviourof students
in otherparticipantroles. This meansfor instance makingreinforcersand assistantstop
what they are doing; making the outsidersshow that they actually do not approve of

bullying; makingmorestudentdakeon therole of defender

| havepreviously(Salmivalli, 1999)identified threestepsin curriculum-basegbreventive
andinterventionwork againstullying.

1. Thefirst stepis RaisingawarenessBullying shouldbe discussedvith the whole class,
startingwith themessuchaswhatbullying is andhow it feelsto be bullied, moving on
to the groupmechanisménvolved. It is importantto point out the fact thatin the group,
we often behavein a differentway from what we think is right. Most studentshave
attitudesagainstbullying, but yetin actualbullying situationsthey may behavein ways
which encourageand maintain bullying in the class. Making studentsaware of the
discrepancy between their attitudes and behaviour might be a starting point for a change.
Introducingthe differentparticipantrolesto studentsprovidesconcretecontentfor such
discussions.

2. The secondstepis Encouragingself-reflection Again, the participantroles offer the
studentsconceptuatools for reflecting on their own behaviour:whatis my role when
bullying is goingon?

3. The third stepis Exploring and finding solutions,i.e. helpingthe studentdind waysin
which they could behave as individuals and as a group in order to put an end to bullying.
For instance,it is possibleand often beneficial to rehearseroles different from the
previousoneshy meanof dramaandrole-play Suchexerciseprovidea safecontextin
which to rehearseanti-bullying behaviourghat the studentshavenot tried before,such
astelling othersto stopbullying, andto explorethe feelingsassociatedvith them.
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The participantrole approachthus also providesconcretecontentfor curriculum-based,
class-levelinterventionsthemselvesWorking with the theme may include discussions,
exercisesliterature,drama,andso on. The main point is that everyone cando something
to stopbullying, or at leastto makethe victim feel better In Finland,somematerialshave
beenpreparedto aid curriculum-basedvork on the participantrolesin bullying. These
includeapackagewith overheadransparencieandsuggestion$or discussionpreparedy
the author (Salmivalli, 1998), as well as role-taking exercisesdevelopedby a group of
dramapedagoguesiheatrein Education(Top Tie, 1999).

Of course the point is not to accuseall studentsput to showthat everyone of themcan
affect on what is going on in the class. Every one can also do something to stop bullying, at
leastto makethe victim feel better The groupmembergogethercandecide:we acceptno
morebullying in this class.

Group-levelwork aloneis not sufficient, however Acute casesof bullying that cometo
attentionof theteachemftendemandvorking with individual studentsfor instancehaving
serious discussions with the bully or offering support to the victim. Group-level
interventionsare, however an effective incrementto thesetraditionalapproaches.

OLifting spiritsO is not enough

It is often assumedhatin a contextof a Opositiveclassatmosphere@ereis lessbullying

thanin a classwith a morenegativeclimate.Our unpublisheddatafrom 16 schoolclasses
suggesthoweverthatthe classatmospherdreportedby studentgshemselvesassuchis not
connectedvith whetheror notthereis bullying in the class Whatactuallyhasbeenshown

to predictwhetheror not bullying occurs,andwhetherthe studentsarelikely to takesides

with thebully or thevictim, is thecontentof the groupnormsrelatedto bullying (Salmivalli

& Voeten, submitted)-hese norms are more or less conscious, unwritten rules about which
behavioursvould be prescribedexpectedpr proscribednot appropriate)jn the group.

Lessons from an Intervention  Program

Thereisastudy in progress in our research group, which aims at clarifying what happensin
aschool classduring asuccessful intervention. Thisincludes analysis of whose behaviour can
be affected. For instance, as the result of an intervention campaign in the school: do more
children start acting as defenders? Do reinforcers of the bully stop reinforcing him/her?

The preliminaryobservationshowthattherewaslots of variationbetweerschoolsAt this
point,| canonly describevhatwasdonein avery successfuprojectschoolwhich managed
to reduce the number of victims from 22.1% to 8.6% during the first six months. According
to theteacherreports,in this particularschoolthe coreinterventionsconsistedf:

1. taking up the issue of bullying regularly with students,discussingespecially the
participantrolesinvolvedin it (targetingthe ROLES)

2. formulating, togetherwith the students,class rules againstbullying (targeting the
NORMS),and

3. organizingsystematidollow-up discussiongachtime afterinterveningin anacutecase
of bullying (targetingthe INDIVIDUAL BULLIES in a systematiavay).
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The interventions  included the following:

In al three classesinvolved in the project, the curriculum-basedwork started with
discussiongjuidedby the packageof transparencieand materialspreparedby the author
(Salmivalli 1998). The seriesof overheadransparenciemcludesthemesto be discussed,
suchas, Whais bullying, How doesit feel to be bullied, How the bystanderareinvolved,
i.e. introducing the participant roles with very concrete examples, and, fiNdlit can we
do aboultit?

Teachergeportedthat going throughthesematerialswas followed by small-groupwork,

analysingstorieswith a bullying themefrom the participantrole perspectivgrecognizing
the participantrolesin the stories,analysingthe consequencesf differentbehaviours)and
thinking aboutpositive solutionsto the stories.

All threeteacherseportedormulatingclassrulesagainstbullying andhangingthemonthe
wall sothateveryonecouldseethem.Thiswasdonetogethemwith studentsespeciallyfrom
theparticipantrole perspectivei.e. theruleshadto do notonly with bullying, butbystander
behavioursaswell), andprecededy ageneraldiscussioraboutbullying. Also the sanctions
for breakingthe classruleswere decidedtogether the studentsvoting for the sanctiongo
bechosen.

In two classestegularclassmeetingsverestarted EachFridaythe classdiscussedogether
how the weekhadgone,wasthereanythingto be clearedup betweenthe studentsandso
on. In oneclass,an acutecaseof bullying hadbeendiscussedogetherin a classmeeting.
Thestudentdiadthoughtaboutwhetherit wasbullying, harmlesgeasingpr what. Theyhad
then thoughtabout eachone®role, and discussechow to avoid similar episodesn the
future.

In al threeclassesseveralacutecasesof bullying were intervenedvia discussionswith
individual studentsThesediscussionsverefollowed by systematidollow-up meetingsto
controlwhetheror not the bullying actuallyhadstopped. Theéeachersradpaid attentionto
the fact that, in their classespew defendersemepged. The studentsthemselveshad also
becomeactivein telling teachershow someonehadintervenedin a bullying episodein a
positiveway. Whenthe studentshadtold the teachersaboutsuchbehavioursthe classhad
rewardedtheseOnewdefenders@ith applauseln this particularschool, the frequencyof
studentsn thedefenderoleincreasedrom 16.5%to 21.5%overthefirst six-monthsperiod
of theintervention.

Christina Salmivalli, PhD,
Department of Psychology,
University of Turku

FIN-20014 TURKUFINLAND
Tel: 358 2 3335426
Fax: 358 2 3335060
E-mail: tiina.salmivalli@utu.fi
Web: http://users.utu.fi/eijasal/
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The Creation of 150 Night Schools
in 89 Villages for Children who work
with their parents all day long

India

Environment:  non-formal
y Level: primary school, secondary school

The OBarefoot College® came into being through an initiative by a
benevolent organisation Social Work and Research Centre , SWRC. The
founder of the SWRCBunker Roy wished to break away from the
Osocialwork tradition® which, in India was aimed at the urban middle
classes and had an academic orientation.  He imagined an organisation
based in the village of Tilonia which would attract young professionals
from the city to work with the villagers and would thus be immersed in
the reality of country life.

-I-he SWRC, which has beenactive since 1972, in collaborationwith local teachers,
representative®f the Sanitation Departmentand solar enegy engineers,seeksto

implementa global developmeniplan with and for the poor peoplein rural zones.The

philosophyof this projectis basedon the convictionthat villagersthemselvesare ableto

identify andresolvetheir problems.

TheTilonia Projectsettledin Rajasthanin the northwestof India, in oneof thelargestand
pooreststateswhere the majority of village folk makea living from farming. The total
numberof inhabitantds 44 million. Over45% of the male populationandover 80% of the
femalepopulationareilliterate andover half of the schoolagechildren(6-14 years)do not
go to school.The majority of thesearegirls.

Tilonia adoptedts @arefoot@pproachn the early808. This termoriginatesfrom Chinese
sanitationworkers who were simple villagers and were trained to work within their

communitiesn the 608. The OBarefootCollegeconsiderghatwomenandmenareequal;
educationcasteandclassdo notin anyway definethe valueof anindividual. After a few

years, the poor were entering the project in increasing numbers while the young

professionalsvho havebeentrainedin the city (engineersaandteachersyere not able to

stayin the villagesfor long periodsof time, andto date80% of the personnetomefrom

Rajastharas BunkerRoy statesOEducatioanddevelopmentn Tilonia arecarriedout for

the poorinhabitantsof rural zonesandaremanagedy themO.

To beginwith the SWRC®&objectivewasto offer villages technicaland socio-economic
servicesHowever asthe Projectdevelopedexperienceshowedhatwhentheteamswanted
to work with anentirevillage, the mostinfluential membersof the village manipulatedhe
programmeto their advantagelnstalling a well, for example,poseda real problem:the
Ouppdicastesdemandedhat the well be installedneartheir communityarguing that they
would not drink water coming from a well in a Olowebcastezone. Evenif the SWRC
wantedto work exclusivelywith the underprivilegedinhabitantsof rural zonestheyfound
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this to be a difficult task.Dialoguewas establishedas soonasthe foundershad begunto
tackle the fundamentalproblems: drinking water or the creation of night schoolsfor
children.

Decision Making is Collective

The recruitmentof teachersis debatedat meetingsbetweenthe VillagersCEducation
Committee(VEC) and the community The VECs are an essentialelementin the night
college programme. They are made up of both men and women whose aim is to support the
educationaprocessThey choosethe site for the school,steerthe programmetake partin

the selectionof the teachersandvisit nearbyhouseholdg$o convinceparentsto sendtheir
childrento the school.Besidesthe membersf the VEC arein chamge payingthe teachers
and developing the school curriculdl the Barefoot College programmes are conceived to
develop the ability to make joint decisions,which is vital to the mutually beneficial
resolutionof problems.

The BarefootCollegeis alsoan alternativeto the formal educationsystemwhich tendsto
exclude children from rural zonesin India, on one hand becauseschool hours do not
correspond to the times when they can go to school and, on the other hand, because it offers
a curriculum which is decidedly urban and consequentlycannotpreparethe pupils for
governmentabr professionaposts(sectorswith the highestratesof unemployment)Also,
the languageusedin formal schoolsforceschildrento learna differentlanguageto their
mothertongue.Finally, the schoolsare often too far away for the childrento go thereon
foot.

Converselylearningat BarefootCollegesrelieson mutualactionandinteraction.lt is only
acquiredthroughpracticalexperienceThe fundamentalquestionis asfollows: Thanksto
their educationwill they be ableto protectthe environmentand seethat the development
of their communityis sustainable™ this sensetherole of the BarefootCollegeis to help
villages becomeself-reliant. Thus, Tilonia beganto tailor its educationprogrammeaway
from conventionaliteracyprogrammesstherole of theteacheof the night schoolandof
the community evolved. The needsand wishesof the community are the main concerns
ratherthantheteachingof suchandsucha personor suchandsucha philosophylaid down
by anexternalbody.

These night colleges under the supervision of the teachirigobifonia, follow a specific
curriculumwhich is suitedto the rural environmentcombinedwith innovativeapproaches
regarding teacher/pupilrelations, teaching methods, treating villagers as people with
resourcesand emphasigplacedon the educationof girls. Although the childrenhavebeen
helpingtheir family look afterlivestockall day or work theland, theyarealertandeagerto
learn.Thesurvivalof theirfamiliesreliesontheirwork aswhattheyaredoingis subsistence
farming, and one of the great successe®f the night collegesis that families are now
convincedof theimportanceof education Note thatthe BarefootCollegehasintroduceda
rangeof innovationssuchas the Children®Parliamentor the PuppetTheatreconveying
socialmessages.

Theequalityof girls andwomenwithin societyis constantlyadvocatedWithoutdoubtthese
valueshavebeenpassedan asthechildrenelecteda girl asPrimeMinister of the Children®
ParliamentThis parliament is a remarkable innovation of the Barefoot College: at the night
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school children take part in electionsthat echo the political structure and therefore
familiarisethemselvesvith theimportanceof identifying goodcandidatespn merit,andnot

accordingto caste socialclassor sex.The child memberf parliament andthisis partof

theeducatiorprocess mustinstil in theyoungerchildrenthatpowergoeshandin handwith

responsibilitiesandthatthe two notions(powerandresponsibilitiesareenriching.

40% of the funding of the organisationin Tilonia comesfrom the Governmentand 40%
from foreigninstitutions.Theremaining20%comesrom the salehandcraftedproductsand
theinstallationof solarenegy kits.

Examples of Conflict Resolution in the Barefoot College

1. Conflict to be resolved: school and community
Scepticism about the worth of education for the children of the poor.

Now thereis talk thatthe schoolis soonto be openedBut therearedoubts questions
andcomplaintsof the parents:

b theolderchildrengo to work, theyhaveno time;
b theyaregoingto dojobsafterschool,theywill remainlabourers;
b theywill runawayto the cities after beingeducated,;

b sincethey do not get employmentafter beingeducatedthey roamaroundin the
village, getinto fights, teasegirls.

In such a situation what can teachers do:
b establishpersonakontactwith parentsof eachchild;
b havetalksandmeetingsan smallgroups;

b create an environment for schooling in the village through different
communicatiorforms, like plays,puppetssongsandfairs;

b takethehelpof village eldersbmenandwomen.

Solution

The Puppet theatre

JockimChaCha(theuncle-practicajoker)is the mostpopularspokespersopuppet

in the theatre created by tfidonia Communicatiofeam. He introduces the puppet
shows,deliversthe moral of the story andleadsthe debatesvith the audienceAs a
puppethe doesnot getinvolvedin delicateor controversiaissuesJockimChaCha
andhis puppetfriendstackle subjectssuchas casts discriminationagainstwomen,
problemswith usurersmarriageatanearlyage,acoholism,violenceagainstwomen
andthedeterioratiorof the environmentgtc.'Evenif the audiencdaughs,Bhanwar
Ghopal,a memberof the 'Communicationteamexplains,that doesnot meanhe s
imperviousto the pain in his own life." The audienceoften asksfor showsto be
performedagain.
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The'Communicationteamwritesthe scriptsof the puppetshowsbutis alwaysready
toimproviseif particularsubjectsseemo beof concernn thevillage wheretheyare
performing.The puppettheatreis anintegralpartof the night collegeprogramme.

It takesaroundfive daysto makea puppetnewspaperaremadeinto amashmixed

with waterandflower madefrom a local plant. This mixture is usedto modelthe
puppet'sface. Onceit is dry, the faceis paintedand the costumeis madeby the
‘Communicationteam.Puppetanadeby the teamaresold at nationalexhibitions.It
takesa monthto learnhow to work the puppetandwrite the scripts.Anothermonth
is requiredto synchronisethe puppetsand the script. Babulal and Ramniwasare
responsiblefor co-ordinatingthis tem. 'All my time is takenup with making the
puppets,Babulal explains.'l am always on the look-out for new ideas,'he says.
Babulalhasbeenworking with the barefootcollegesince1983.He wasa memberof
the collegeandtravelledto Norwayto performbeforethe royal family.

2. Conflict to be resolved: parent and teacher

- on alternative methods of learning;
- classroom processes.

Howeverall is not smoothsailing so soon.Oncethe schoolbeginsthe parentsand
the educated people in the village question the alternative teaching methodology and
the classroonstructure.

Theysay:

b thereis not sufiicient disciplinein the classroom;

b thechildrenareplayingandnotlearning;

b songsanddanceshouldhaveno placein the classroom;

b there should be respect for the teacher; the teacher should maintain a distance and
not sit closeto the children;

b thereis too muchof storytelling andpictures;

b therearenotestsandexaminationshow will we know whetherthe childrenhave
passedr failed?

Childrenfarebetterwhentheyarehappy!Theycometo the non-formal/nighischool
to learnwhile they play!!

In what ways can the community get involved in resolving conflicts:

b participatingin meetinggo helpin decisionmaking;

b forming a smallergroupwhich hasa moreactiveinterestin the school;

b helpingto bring thelittle childrento school;

b accompanyindhe girls whenthey go backfrom the school;

b comingoff andonto seehow the classesrerunning;

b comingandnarratingfolk talesto the childrenin theclass;

b explainingtheirwork (carpenterpottet blacksmith goldsmith,mason)wvhenthey
areinvited to the classor whenthe childrenvisit thematwork.




Best Practices of Non-Violent Conflict Resolution in and out-of-school

Solution

b activeparticipationof the communityandthe parentin the classroonprocesses;
b dialoguewith the parentson the alternativeteachingpractices;
b resolvedby communitymembers.

How to involve the community in the learning process ?

To encourageegularand active community participationin the schoolingprocess
Village EducationCommittees(VEC), ParentTeacherAssociation(PTA), Mother
TeacherAssociation(MTA) will be formed P so that the scopeof participation
extendgo andinvolvesthe entirecommunity

These associations will be involved in activities such as:

D houseto housesurveys;

b maintenancef village educatiorandretentionregisters;
b enrolmentdrives;

b organisatiorof schoolevents;

b enrolling out of schoolchildren.

Another way of involving the community is:

b by preparingearningcornersin the classroom;

b by sitting in the classroomand observingclassroomprocessesnd alternative
teaching/pedagogic practices and initiating a dialogue thereafter on these
practices.

For this, some members of the community are given an orientation in observing
classroom processes. Some of the things they would observe:

B how manychildrenarearticulate;

b whatarekinds of groupprocesses the classrooms;
b sharing/co-operatiodemonstratedy children;

b childrenhavingpositive/negativeself-image;

b confidenceor lack of it manifestedn children;

b curiosityandinitiative in the children.

3. Conflict to be resolved: teacher and child

- the child is not the source of conflicts
- created by the teacher because of this/her attitude.

In a school,the child shouldbe encouragedo be curious, eager joyous, honest,
hardworking,co-operativefriendly andhonest.

An insensitiveteachemvill:

P makethe child fearful;

b payexcessivattentionto only afew childrenin the class;

b neglecttotally somechildrenin theclass;

b besuperstitiousaboutthe impoverishedconditionof the children.
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As far astheteacheiis concernedt is very necessaryo changeher/hismindsetand
prejudicesFor this, aneffectivetrainingwill berequired.

A sensitiveteachemwill ensure:

b ahappyandnon-threateningtmospherdor the children;
b equalbehaviourtowardsall children.

Solution

b resolvedby a well trained,humaneandbalancedeachersharinghis experience
with others
b Proposabf games

4. Conflict to be resolved: child and child

between children of different communities, class and religion.

The socialconditionsthatgive rise to conflict situationsare:

b schooloftencreatesadistancebetweerthesocalledintelligentbfastlearnersand
slow learners;

b conflict betweertheintrovertandextrovert;

b theolderstrongchildrensometimesully theyoungerandweaker;

b physicallyweakandchallengecthildrenfeel left out of all gamesandsports;

b girls andboysare segregated.

How can the classroom be a place where potential conflicts are lessened?
Theclassroom:

b will haveanatmospheref equality;
b will encourage co-operation rather than competition between childrerferiedif
learningabilities;

Solution

b therewill bepeergrouplearning;

b thegroupsthusformedwill beableto studyandplay together

b theteachewill encouragaiscussioranddialoguewithin the groupsandwith the
classasawhole

5. Conflict to be resolved: girls and boys

- aspirations of the girl-child versus the dictates of the parents and the
existing social norms;
- apprehensions about a non-formal/night school.

The majority of the madeefforts do not manageto reachthe girls. Parents/society
ensurehattheystaywheretheyare.Therearemanyobstacleglacedin theircoming
to the non-formal/nightschool.
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With the backing of social taboos and societal norms, parents say:

b girls will getspoiltif theystudy;

b if girls goto schoolat night, it is unsafe;

b whatis the usegettingthe girls educatedthey will after all get marriedanddo
householcthores;

b it is difficult to geta husbandor aneducatedyirl;

b if thereis amaleteacheiit will not be appropriateo sendthemto school.

Solution
Initiativesfor change

b convincingthe parentghateducationis an essentiapartof life skills;

b locatingthe schoolwheremajority of the girls haveeasyaccessibility;

b having a male teacher with established credibility and wherever possible having a
femaleteacher;

b creatinganenvironmenin the classroonmsupportiveof girls education;

b havingan olderwomento accompanyhemto the schoolat night.

6. Conflict to be resolved: whose school is it?

Pshould adults decide on behalf of children?

And the childrensayrightly Qitis our schoolOwWe will havea sayin how it is run.
How is thatpossible?

...Through a children’s parliament

b where children get a chanceto get actively involved in the running of their
schools;

b wherechildrenplanandmakedecisionswith easeandenthusiasm;

b wherechildrenfeelequalandresponsiblenemberof societyregardlessf gender
andeconomicsituation;

b wherechildrentalk/discussaboutthe problemsin their villages;

b wherechildrengeta chanceto understandhe democratigprocess;

b where it is a forum to understandand be aware of their rights, duties and
responsibilities.

A parliamentwhere children® voices are heard, valued, respectedand decisions

carriedout!! How doesa children®parliamentfunction

...through elections and the formation of a cabinet!!

The parliamentis headedby a Prime Minister, Deputy Prime-Minister cabinet
ministers and ministers of staféhe process of elections is democratfiee children
proposdahenamesof the office bearersandelectthem.Onceproposedndseconded,
the childrenshowtheir consenty raisingtheir hands.

Some of the election rules are:

b only childrenattendingnon-formal/nightschoolsareallowedto vote;
b reservatiorfor girls;
b village educatiorcommitteeand PTA participatein the electionprocess.
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Some of the duties of the elected representatives are:

b organisingenrolmentdrivesfor non-formal/nightschools;
b to attendmeetingsof village educationcommittees;

b to prepareanactionplanandabudget;

b to addressssuesarisingin the schools.

CHILDRENOBARLIAMENT

The meetingsare delicate becauseesachone hasto answerto his/her activities.
Laxmi, the prime minister hasturnedout to be a charismatigpresideniandthe last
electionhasshownthat thingsare evolving in the right direction; shebelongsto a
mauginalized caste while the last Prime minister belongedto Jat,a superiorcaste.
The childrendon®limit themselveso talk aboutwhat®going on in their schools,
they speakabouttheir village, water problemsand they attendthe meetingsof the
ShikshaSamitis.Whenyou askLaxmi, which schoolencountershe mostproblems,
shecitesherown. Eachministeris supposedo visit eachschool5 timespermonth;
on theseoccasionsdebatesre organisedon the following themes:C The masteris
he a good master?E, C How many children are attendingcourses®, C Were the
dossiersvell kept?E. The oldestchildrentake on the problemsof installing manual
pumps,constructiornof schoolsandthe replacemenof teachers.
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MEDIATIONIN SCHOOLS

A Mediation Experiment at the Edouard
Vaillant Secondary School in Gennevilliers

‘ Environment: formal and non-formal
Level: primary school, secondary school
- General public

France

The Mediation Centre and Mediation Training Centre (CMFM in French)
has been developing mediation in France since 1984. They first started
in the penal framework asthey created penal mediation for the Paris
Public Prosecutor @ Department, and then in a social and educational
framework. The CMFM isvery involved in developing mediation as an
instrument of peace, especially for youth. It istaking part in UNESCOG
inter-regional programme for @ culture of peace and non-violence in
educational institutionsQto which the Edouard Vaillant Secondary
School in Gennevilliersis affiliated. Jacqueline Morineau, Head of The
Mediation Training Centre, haswritten the text contained in thisarticle.

monitor, Sylviane,anda 4th yearpupil, Elisabeth jnsultedeachother S. hadaskedE.
toleavethestudyroomperhapsalittle abruptly E. tookit badlyandreactedwith verbal
violenceespeciallyastherewerefellow pupilsatthe scene.

Mediation

S. and E. admit that they went too far in what they said. As for S., after six hours of
monitoring she had run out of patience.She admits that the tone she usedcould have
appeareéggressiveéo E. andthattheword Onuisancedhatsheusedhadbeentoo muchfor
her E. explainsthat shefelt humiliatedandwasat a lossfor words.All shecouldthink of
doingwasto insult S.

E. claimsthe monitorsare virtually the only adultsat the schoolthat shecantalk to on a
morepersonalevel. This is importantto her Shewasdisappointedo havegot off on the
wrongfoot with S. atthe startof theyear Indeed the daybefore thefirst dayback,shehad
been reprimanded by S. and had concluded that she would not be able to get along with her

Fromthat momenton, S. hadfelt E. lookedat her provocatively which did not encourage
herto adopta positiveattitudetowardsher. A patternwasestablishedE. wasconvincedS.
Ohadt in for herGandthereweremoreandmoreincidentsbetweerthem.

S. explainsthatshehasto makesurethe rulesarerespectedshehasduties. As aresultshe
hasto exerciseauthority which shedoesnot enjoy Dialogueis very importantto herand
herfunctionoftendeprivesher of this, which makesherfeelisolated.

Neither of them felt respected; they both felt humiliated and talk about the same thing: their
needto relateto others,for dialogue sharingandmutualrespect.



Best Practices of Non-Violent Conflict Resolution in and out-of-school

They eachdiscoverthe otherasanindividual, beyondthe rolesthey play. Trustis vital for
both. Asfor E., shewantsto be recognisedn her desireto changeto do better As for S.,
sheneedsto Gneet(. asa personand not merely asa pupil andwould like the samein
return,in otherwords,to berecognisedisanindividual andnot simply asa monitor.

E. repeatdhatshemeanso harmandthatinsultsarehurtful. Shesaysthatif shehadbeen
on the receivingend of the insults shethrew at S. shewould havereactedviolently, she
would havehit her

What was missingfor both of themwas a time and a placeto expresshow they felt and
establishdialogue.Justaftertheincident,eachwantedto talk to the otherastheyneededo
expresshow humiliatedtheyfelt andrecovertheir dignity.

At the end of the mediationsessionthey parted,feeling pacified and keen not to find
themselvesn a similar situationagain. Theywerebothableto formulatetheir fundamental
request,which was basically the same:dialogue, sharing,respectand recognitionas an
individual.

Why use mediation at school?

Becausehefuture for youngpeopleis moreandmoreuncertainandviolencein schoolsis
reaching alarming proportions, new solutions are being soligatcry for help from youth
mustbe heard especiallyasviolenceis beginningatayoungerage,asearly 7 or 8 yearsold.
It is truethatthe world cannotexistwithout order yet the meanswe useto enforceit seem
out of date.The authority/submissiomelationshipseemgo be lessand lesseffective. We
needto find a newlanguagewhich canbe heardby all, aswell asa new spaceandtime in
which to sharethis language.

This is what mediationprovides- anotherplace,anothertime and anotherlanguageAny
hurt or suffering mustbe recognisedand mediationallows this recognitionto take place,
whichwill triggera processof evolutionthroughexpressioraidedby mediators.

Mediators are intermediarieswhose role is to facilitate an individual® encounterwith
him/herselfandtracethe origin of a conflict in orderto understandhow andwhy thereis
disagreemerdinddeterioratiorof the relationshetweernwo or severalpeople.

While mediationis a true self-transformatiorand conflict transformatiorprocesstraining
in mediationis a form of citizenshipeducation.It is about preparingthird millennium
citizensof theworld anddevelopinga cultureof peace.

The aim is indeedto provide citizenshipeducationfor all. Schoolpupils will be ableto
follow trainingin mediationat primaryschoolandtakeit furtheratsecondangchool.These
trainingsessiondastingonehourperweek,will graduallybecomegorumsfor listeningand
sharing as the pupil moves through the school sygterfor the training of adults, this will
be conductedon a voluntarybasis,andis aimedat teachersaswell aspeopleinvolvedin
school life (those running schools,doctors, nurses,monitors and educatorsas well as
parents.The courseis divided into five 2-day sessionghroughoutthe schoolyearandis
conductedin groupsof 12. The final stageis to establishan interschool network of
mediators.
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A mediationlocale, run by mediatorsirom the schoolor network,canbe usedto solveall

latent or declared conflicts between adult and pupil, pupil and pupil, or adult and adult. The
courseswill take placein 1 to 2-hour sessionsevery week or everyfortnight. Preference
should be given to younger pupils (1st and 2nd year) and where possible in primary schcais
(10yearolds).

Creation of a mediation centre

Whenconflict eruptsbetweertwo people the ability to talk aboutoneself whatonefeels,
ratherthanblamingtheother allowsoneto establisha genuineexchangehatmaywell lead

to a solution which is not imposed by a third party and is therefore more readily acceptable.
To do this, oneneedsonly createa suitableplace,a living, welcomingspaceto which no

oneis afraidto come.Quite the opposite!

This mediationcentrewill welcomepupilsin difficulty or in conflict with anotherpupil or
with anadultandin this casecould welcomethemtogetherif possibleon a daily basis.If
the casels seriousthefirst interview mayleadto a mediationsessiorateron.

Themediatorswill play arole ascatalystdacilitating dialogue Theywill detectwhatis left
unsaidbehindwhatis said,helpingthe antagonistbecomeawareof a reality they hadnot
imaginedexisted Above all theywill helpre-establisicommunication.

What the Trainees have to say

Olt¥importantto practisdisteningnon-judgementallyWe areusuallyallittle biasedThisis
somethingnewO

ONow! pay asmuchattentionto the personaggressingsto the personbeingaggressed.
This is new for me. It@ importantto hearthe aggressorside too; he/shehas expressed
violencethroughactionsbutif we askwhathe/shdelt andestablistdialogue thatmayalter
thefuture.O

Five two-day courseswvere held during the 97/98 schoolyear Thesecourseswere geared
towardspractical experiencein orderto help the traineesdiscoverthe mechanismghat

causednter-personatonflict for themselvesandto learnto transformthemsoasto improve

the relationshipsbetweenpeople when conflict arises.Through listening exercisesand

simulatedmediationsessionin theform of role-play traineesangainfirst handexperience
of antagonistiaelations.Mediationis thusexperiencedn all its phasesandin eachof its

functions. There is a preparationsessionbeforehand,and the exerciseis followed by

analysis.

By the endof thethird training course the traineeswill form afirst teamof mediatorsand
had a chanceto work in a mediationcentre carrying out interviews. They will also be
mediatorsthemselvesand will be working on developingthe Omediatiomt school@veb
pages,and (after other specialisedraining courses)will be able to becometrainersfor
adults.
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C ENCLAVEDEPAZE

A new educational programme
for a new millennium

Environment: formal and non-formal
§ Level: secondary school

Enclave de paz, Oaneducational programme for the new millennium® is
an initiative that was carried out during the year 2000 by the ESPLAI
Catalan Foundation in Spain. Its aim was to stimulate education for
peace and human values by means of play-oriented  methodological
tools during the children®s and adolescentsO free time. The programme
was tested and evaluated in 122 leisure centres. In other words, 12,500
children and adolescents as well as 1,760 educators were able to share
this intense experience. We hereby publish a description of an
exchange experiment between the Spanish and Brazilian programmes.

Spain, Brazil

he En clavede Pazprojectwasproposedo teenagerbetweenl2 and 16 yearsof age.

The youth themselveschose projects focused on interpersonalrelations, conflict
resolutionandthe ability to makea commitmentowardstheenvironmentin particularthey
optedfor a projectsupportingthe Meninosy Meninasde Ruain Brazil, which calledfor
themto cometo grips with the economicand cultural realitiesof Brazil throughcritical
analysisof exploitationand mamginalisationsystemsaswell as, perhapsa questioningof
their own behaviouy cultural differencesconsumptiorandrights andduties.

Concept of Peace

We work on the principle that peace is a positive and holistic dimension
Positive dimension

Ononehandwe considempeacemoreglobalthanthe mereabsencef war: peaces, above
all, the developmenbf peoplesn harmonywith the environmentut alsothe defenceand
developmenbf humanvalues.Peacds still democracydisarmamentreplacemenbf the
cultureof violenceby the cultureof peace...

Consequentlypeacdnvolvesanelemenbf resistancegonflict andrebellionexpressedon-
violently with a view to changingthe unjuststructureof society

Holistic dimension

Historically, peaceis describedn a fragmentedmanner juxtaposingpeacein the subject
(internal)andpeacen the object(external).In the first casethe conceptof peacebecomes
almosttherapeuticln the secondit is considerecasa phenomenonhatis externalto the

individual andthusthe responsibilityof the laterin obtainingit is removed.

However accordingto the definition usedby PierreWeil*, the holistic dimensionof peace

* The French psycho-sociologist PieYieil, Director of Studies at the University of Peace in Brasilia, has written
andpublishedseverabooks.In 2000he wasthe co-winnerof the UNESCOEducationfor Peaceprize.
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takesindividuals, nature(closelyrelatedconstantlyinteractingaspectsjnto consideration.
Peacds asmuchaninternalstate of the mind (createcby personaharmony)asit is a state
of socialharmony(resultingfrom an ability to resolveconflicts peacefully).Therecanbe
no genuineinner peaceas long aswe know poverty and violenceexist socially or if we
destroythe environment.

The extraordinaryencounteibetweenll Catalanadolescentand Brazilian streetchildren
wasthefruit of aninitial encounteandco-operatiorbetweerthe EsplaiCatalanFoundation
andthe NationalMovementfor Meninose Meninasde RuadeBrasil (MNMMR) facilitated
by OlInfanciaivaOa SpanisiNGO. The MNMMR workswith thousand®f boysandgirls

in about24 of the 27 Brazilianstatesaidingchildrenin the struggleagainsisocialexclusion
and fostering in them the notion that school or work can be a solution, that isways of trying

to build afuturefor oneself.

Togetherthe two associationslecidedto organisean exchangebetweenSpainand Brazil
thanksto which the Brazilian educatorsvould be able to work with the Catalanchildren
while otherCatalaneducatorsvould go to meetthe Brazilian streetchildren. Thertheidea
of taking 10 or soyoungpeopleto Brazil to the IV Meeting, @uieroedusaoparacidada™O
(I need education to be a citizen), due to take place thatgerarinated. For the MNMMR
in Brazil, organisinga meetingeverythreeyearsmeansinforming the restof the world as
to the difficult situationin which the countrylives. Gatheringover a thousandchildrenin
Brazil sothey candiscusstheir rightsis a significant event.A delegationfrom eachstate
wherethe organisationworks attendsthe meetingas do certaininternationaldelegations
suchasthe 11 Catalanssentby the Esplai CatalanFoundationas guestswith a view to
increasinghe mediaimpactof the event.Discussionsagreementggyamesandinformation
exchangesboutexperimentaresharedoverthe four day-period.

A successful experiment:
the Tots som meninos project (We are all children)

Theaim,ononehand,is to makeCatalarsocietyawareof the conditionsin whichthe street
children live, and on the other, to update the excellent work done by the MNMMR in Brazil
in trying to obtainrecognitionfor the citizenshiprights of the child/teenageopulationby
publicisingthe maiginal conditionsin which theylive.

Within theframeworkof theenclavede Paz theteenagertauncheda projectsupportinghe
nationalmovementMeninose Meninasde Rua(MNMMR) in Brazil which enabledthem
to discoverthe social,economicandculturalrealitiesof Brazil andbeginareflectionabout
theattitudesandcustomgelatedto discrimination culturaldiversity, consumptiorandwell-
being.

The projectis a genuineCo-operationfor developmenthat takesshapein two concrete
actions:on onehand,collectingfundsto helpthe MNMMR supportthe basicunits (small
groupsof street children and educatordiving underthe sameroof) in various Brazilian
states;on the other hand,forming a working group, Compartim,in Augustfor educators
from the EsplaiCatalanFoundationwhoseaim is to work amongthe streetchildren.

The projectalso promotedEducationfor Solidarity asit epabledyoung Catalanpeopleto
take part in the OMeninos Meninasde Rua do BrasilOMeeting. The preparationand
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organisation of the meeting itself, aswell as publicity about it, are all part of an educational
procesconductedy leisurecentresduring the schoolyeat involving youngpeople their
familiesandtheir entourage.

Beyondtheseactions,agoodmanyactivitiesseekto createawareness Cataloniarsociety
asawholeof theproblemdacingchildrenwithin a cultureof violencewith theorganisation
of debatesconferencesginnersandsportscompetitionsandmediacoveraggradio, press,
television).Indeed,it wasthe Cataloniartelevisionstation(TV3) thatbroadcasa reporton

the first Meeting. The broadcastentitied OElviatge de la solidaridad@von the Ondas
Internacionabward.

After the Meeting:
The reactions of young people

18youngpeopleand4 educatorgrom the EsplaiCatalanFoundatiorspentll daysin Brazil
duringthe monthof Novemberto takepartin the 5th Meetingorganisedby the MNMMR.

Ivan (16)

We felt very embarrassedn the Ofavelale TauchingaOie were walking aroundwith a
cine-cameraand a cameraand we didn®knowwhatto do or wheee to look...O

Alba (15):

Shetook partin aninterviewwith the Presidendf Brazil, FernandddenriqueCardoso:
OThaex are two things | can say about the interview: the first is positive - we were
receivedn thepresencef themediawhocouldtherefore testifyto theevent.Thesecond
is negativehowever- the Presidentmadeno commitmento solvingthe problem,which
arousesa certainfeelingof powerlessness.O

Mar (16)

Oltwasamazingto seeGraciette(a 15-yearold girl whois pregnantand usesall kinds
of drugs and practisesprostitution) telling her story very naturally, and to seehow
happy shelookedand how keenshewasto makeit. In the way she spokeaboutthe
toughestepisodesn her life, theyseemedemote.We were stunnedo find out that she
had only beenpart of the MNMMR projectfor a coupleof weeks.O

Xavi (16)

OTheris a whole categoryof underagedkids who don©evenhavea roof over their
heads.Theyran away from homeand live and sleepin the street. Theydonwant to
work or go to the social centesthe Movemenprovides.All the childrenwe metaccept
their lives and the day to day violence in the street: physical, family and psychological.O

Cristina (15)

Olmeta veryspecialgirl calledRosilinein Brazil. Thefirst timewetalked,sheaskedme
questionsabout my family, myself,about violencein Spain...Sheaskedme for my
addressand as early as the following weekshesentmea letter, and thenanotherthe
weekafter that. In her letter shetold me about her school,becauseshe®lucky to go
there, andtold meshehad beenvery happyto meetmeandto havea friend now



Best Practices of Non-Violent Conflict Resolution in and out-of-school

Rosiline@ letter(Brazil) to Cristina (Catalonia- Spain)
Decembe 8

Cris, whatare youdoing?Whenwill yoube 16?10dike to knowthe exactdate.Whenl

amworkingalonel think of you.lOdike to knowif youare well, if youare sador happy
| startimaginingwhat®happeningn your countryE and why there are so manywars
in theworld?

In spiteofit all, Cristina, this world, will manageto live in peaceoneday.

Thanksto the activities, art workshops theatreworkshops,games excursionsreflection
sessionsand debatesas well as the supportactivities (in which music played a very
importantpart), the childrenandthe teenagersvereableto improvetheir skills in areasas
variedasself-esteemreceptivity communicationdecision-makingcohabitationanalysis,
conflict resolutionandco-operationgcreativity, critical attitudeandsocialcompromise.

A lame-scaleparty was organisedas the central feature of the programme.The May
Celebrationis indeeda mainstayof the programmeOne Sundayin May a large fair-style
party was held in a park for around15,000people.The celebrationgatheredhe children,
youth and families taking part in the programmeand servedas a way of introducingthe
experimento local inhabitants.

Fondation Catalane de L'Esplai

Dolors Almeda, 19-21 baixos
Apartat de correus 57
08940 Cornell” de Llobregat
Tel: 00 93 474 42 51

Fax: 00 93 474 07 05

E-mail: fundacio@esplai.org

Movimiento Nacional de Meninos
e Meninas de Rua

HIGS703 - Bloco L - Casa42
CEP70331-712

Brasilia - DF

Tel: 00 55 21 240 68 72

Web: www.mnmmr.org.br




ACTIONSFORTHEREJECTIONDFVIOLENCE,
the IBEJI project

‘ Environment: non-formal
. Level: primary school

Brazil

The following text relates the experience of SZbastien Petiot
workshop leader and traveller. SZbastien is a young trainer in
Ooutdoor education® (non-formal  education using nature to work on
inter-personal  skills). In the year 2000 he worked as a consultant for
UNESCn the International Year for the Culture of Peace. In 1998 and
1999 he created a project called OGA Window to ElsewhereO in Asia and
South America supported by UNESCOThrough the Lions International
and the Alliance Franeaise , he worked in over 100 schools in 20
different countries on the themes of the Culture of Peace and
sustainable development. Here, he relates his experience in Salvador
de Bahia in Brazil in 1997 with the [/BEJI project.

hestreetchildrenof theBarraa Salvadoide Bahia

districtin Brazil, the mostvisited placein Brazil,
live in gangsbeggingon busedo survive,with abag
of glue as their drug by hand. The relationships
betweenthem are very violent, in particularthis is
expressed through stone throwing. It is not
uncommornto seesignsof violenceon their facesin
theformsof deepscarsAlso theeffectsof theinhaled
glue havesuchharmful physicalconsequencethatit
is estimatedhatafter4 or 5 yearsof addictionthe brainhasalreadylost half of its faculties.

What canbe done?Evenif it@ just a dropin the oceanto help thesekids. IBEJI, nameof
the Brazilian Orixa, the Goddessf Children,is a local NGO which works in the Barra
district with the street children. It seeks to help them Igriolg them an open house where
they can play, havea meal, sleepand wherethey can craft objectsusing coconutshells.
Thereis also a classroonwheretheyaretaughtto readandwrite andlearnbasicmaths.The
Ooperspace@otion is vital becausethe home of thesechildren is the streetand it is
impossiblefor themto leaveit from one day to the next. Graduallythey hearaboutthis
house OIBEJI@pmeandhavea look at the front gatesandseeotherchildrenplaying,and
thenperhapghey comebackout of genuineinterestfor the place.Like therestof uswhen
we arefacedwith somethingnew they hesitatebetweenfear andcuriosity. Life hastaken
somuchfrom themthatthey canbarelyimagineit giving themsomethingn return.

Oltis not because things are
difficult that we do not dare,
itOsbecause we do not dare
that they are difficultd

Letterfrom SZnequede Lucilius

In 19971 hadbeenworking for severalmonthsfor the Alliance Franeaisein the Cultural
Sectorin SalvadorOneday, asl waswalking alongthe beachon my way to lunch,| sawa
streetchild agedabout10 with a bagof gluein onehandlying on a cardboardcbox on the
ground.My first reactionon seeinghim was,stupidly, to moralisehim, @o you realisewhat
little dignity thereis in lying aroundsniffing that shit?@he child barelylookedat me, got
up andwentto lie somewherelse.l thenrealisedthatwhat!| hadsaidwasstupidandit was
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of no useto this child whatsoeverWhat point wastherein talking to him aboutdignity as
hehadno doubtbeenabandonedh the streetlike a dustbinata very early stagein his life?
If anythingcanbe donefor thesechildren,the groundrule is to addresgheir reality. | then
promisedmyselfto do somethingfor thesekids. Afew dayslater, completelyby chancel
met Yolandafrom the IBEJI Programme.She askedme to join the projectand organise
theatreandmovementvorkshopswice a weekfor the childrenwith a view to puttingon a
showattheendof theyear

Thusl cameto work with 10 children,boysandgirls from 8 - 16, overa periodof 3 months.
Eachtwo hour sessionhad3 stages:

b So at the startof the sessionwe worked on the body and the surroundingspaceusing
musicas arhythmicalbasisfor physicalexercises.

D We wentonto improvisationtheir favouritethemeswverethe Ocharacterg@ymetin the
streeton a daily basis,their daily life. For a momentthey would leavetheir identity as
streetchildren to becomechewing gum sellers,dancers,cobblers,newspapersellers,
Capoirista(Brazilianwrestlers) pbusdriversor craftsmenSomethingsmallto showthem
in a concreteway thattheywereborn streetchildrenbut thatthey canchangeheir lot.

b We would endwith preparationfor the show taking the bestimprovisationsto include
themin the little show to be performedat Christmasin front of the membersof IBEJI
Centre.Music takenfrom a Tex Avery cartoonwas usedto openthe show and as a
backgroundiuringtheir performance.

OOul.ife The Street@ 25 minute showwith 50 participantsvasa greatsuccessSuchan
experiments animportantway to helpthe childrenrealisethatafterthe efforts madeduring
the rehearsalshey are going to performbeforean audiencewhich will rewardthemwith
applauseEvenif this work wasdifficult becauseat timesit is hardto getthe childrento
concentratén eachof the sessionsl, havevery fond memoriesof it. Two childrenwho had
takenpartin the showran up to me asthey wereleavingthe IBEJI Centreandgaveme a
warm Oabrazo@mbrace).lt was after this work that the idea of organisingtwo other
activitiesat IBEJI cameinto being.The purposeof theseactivitieswasto transformviolent
actionssuch asOthrowing stone@ndOsnffng gluednto non-violentactions.

Stone Throwing

Who hasneverpicked up a stoneandthrown it into a lake?But picking up a stoneand
throwing at someoneEducationteacheaus to control this violent impulse,associatingt
with theideaof a badaction.How shouldoneconsiderthe behaviourof thesechildrenleft
to their own devicesin the streetat an early age,for whom stonethrowing is a meansof
protectingthemselvesrom otherchildren?

In this workshop | invited the children to go through the motions of throwing a stone and to
imaginewhatelsethis movementould correspondo. Theywerevery goodat movingand
feeling at easein their bodies,andthatis why thisideawentdownwell. Onedescribedhe
movemenf a wavewith his arm,anothedikenedit to throwinga ball or the trajectoryof
a bird in flight, while anotherimproviseda danceroutinestartingwith this movementThe
next step involved using thesemovementsas a basisto get them to think abouttheir
potentialasthey prepareda smallendof yearshow Laterwhenl metsomeof themon the
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beachthey showedme the movementsve hadimaginedtogether giving thema different
meaningto thatof throwing stones.

The Bag of Glue

In a similar way, the exerciseinvolved imagining what one can do with a plastic bagto
escapdrom the soleimagethey hadof it, namelya plasticbagcontaininga drug. \& went
on to disguisethe bagin differentways: as a kite, a gamewith a ball or as materialfor
collage.During the project,not oneof the childrensniffed glueandlateron theyrecognised
thatit wasmore Ofun® usethe bagsin this way. | thenspoketo themaboutthe damaging
effectsof theglue.l felt thattheyweremoreattentivethanusualto whatwassaidasaresult
of the activitieswe haddonetogether

By using their reality as a starting point, my aims were using a gesturalmetaphorto
gradually get them to stretch their frame of referenceto help them seethings from a
differentangle.Justadropin the oceanno doubt,butit might reducethe stonego dust.

OButterflieand mothspreferlight to darknessO
(authorunknown)

SZbastien Petiot

E-mail: experientiel@yahoo.fr

IBEJI

Avenida 7 de setembro- 3346
Ladeira da barra

40140330 Salvador da bahia

Brazil

Tel: 00 55 71 336 58 35

Email: ibejis@yahoo.com

Web: http://www.e-net.com.br/user/ibeji
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A CONTRIBUTION TO PEACE IN COLUMBIA

Vaccination against violence and
ill-treatment  of children

Environment: non-formal
General public

Columbia

In Manizales, Columbia, health workers are committed to preventing
the ill-treatment  of children through a symbolic vaccination against
violence campaign. Through these playfully designed actions it was
possible to make parents and other adults in the community aware of
the childrenOs rights defence issue. This article describes an original
experiment which may be a source of inspiration for other projects in
other contexts. It was sent to us by the authors of the programme:
Carlos Alberto Montoya , a paediatrician at the Social Security Clinic
and Medicine Professor at the University of Caldas Manizales, Luz
Estella Echeverry, social worker, Clemencia Calle, nurse, Maria del
Socorro  Arias, nurse as well as the staff of the ISSManizales clinic with
the support of the Columbian Paediatrics Society .

volencein Columbia(SouthAmerica)is a serioussocial problem, as over a period of
years, thousands of people, including children, have been victims of aggression in all its
forms. Howeversomethingcan be doneto breakthe cyclesof violencethroughvarious
actions. Theim of the projectoutlinedhere,elaboratedy Manizales-Caldas Columbia,
is oneof PROMOTIONAND PREVENTIONby meansof reflectionbut alsointeractive
methodgyearedo developinga senseof recognitionandreconciliationbetweerindividuals,
basedon non-violentresolutionof conflictsto savechildren- the mostvulnerablebeings
socially speaking- from aggression.

Violenceis the causeof a goodmanypublic healthproblemsin Columbia.Eachdaythere
are 70 violent murders,10 political assassinationaswell as 10 child deathsthroughill-

treatment and sexual abuse. Furthermore, 7000 children are involved in fighting
organisationslt is alsoclearthattheviolencegrippingour countrytodayis repeatedhrough
the generationdn the form of unbrokencyclesas many of the adultswho ill-treat their
childrenwerethemselvedl-treatedduring their childhood.

Thefirst experimenin vaccinationagainstviolencewasperformedn Bogota,the capitalof
Columbia,in 1996 with the supportof the mayor AntanasMockus, during which 40,000
symbolic vaccinations were administered over a ten day period. Others followed elsewhere.
It was in the social security clinic in Manizales(380,000inhabitants),in the centre of
Columbia- in the coffee producingregion - that this two-day symbolic vaccinationtook
place.Indeed,by combatingviolenceand ill-treatmentof children, and seekingto actin
accordancewith policies aimed at protecting Columbian children® rights, as well as
disseminatinga culture basedon goodtreatmentandrespectwith regardto the childrenof
Manizales,we believe we are promoting the non-violent resolution of conflicts within
familiesandthe schoolsystemlt is a directcontributionto peacedn our country
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Methodology

Thefirst stepconsistsof a numberof meetingsaimedat helpingadults,healthworkersand
peopleworking for thetown of Manizalesbecomemoreawareof theissuesof violenceand
ill-treatmentof childrenaswell asthe importanceof symbolicvaccinationandthe way to
administerit. Thesemeetingshavebeensetup by the teamin chage of preventionand
diagnosis.

Theaimis to train vaccinatorsn the preventiorof ill-treatmentof childrenandthedetection
of sexualabuseandthento teachthe main factorsof treatmentand how to performthe
vaccination.The teachingmaterial usedis easy-to-readiterature especiallyproducedto
encouragevaccinationand explain what it involves. Two vaccinationsessionsand one
psychologicafirst aid sessiorwere organisedon the subjectof the problemsposedby the
detection and denouncemenbf casesof ill-treatment, as well as on the theme of
psychologicakupporttherapy

Two people,an adult anda child, are placedin eachvaccinationcentreto administerthe
symbolic vaccinations, and explain the purpose of the operatigaccination certificate is
thendelivered.

HAPPY CHILDHOOD
Oforthe propertreatmentof children®

IE, have been vaccinated against ill-tr eatmentof children at the ISS-
Millapilar Clinic, Manizales-CladasColumbia.

Fromnowon, andfor all time,| shall seethatall childrenare treatedwell; |
shall contributeto promotingrespectowardsothersandto makingour world
a world of peaceandlove.

The child, who has beentrained, then intervenesand performsthe vaccinationusing a
needle-lessyringecontainingdistilled waterwith a colouredsweeteneto makethe liquid
more attractive.Finally, the Opatient® given a piece of paperon which he/shewrites a
messagealedicatedo peace toleranceand peacefulcohabitationwhich is thenfixed to a
map of Columbia. In addition, the place where the vaccination takes place is decorated with
non-violentconflict resolutionmessagesndtherearefun activitiesfor both childrenand
adultsto try while theyarethere.

Follow-up and evaluation

Casedof ill-treatmentwere detectedand reportedin the courseof the consultationsTwo
daysof vaccinationwere held in October1999 and 2000 at the social security clinic in
Manizales Columbia.A groupof 50 childrenandadults,60% of whomwork in healthcare,
weretrainedand performed1200vaccinationg60% on children,40% on adults).The age
rangeof thosevaccinatedvas1 monthto 16 yearsfor the childrenand 20 to 65 yearsfor
the adults. After the vaccinationeachwasinvited to write a messagef commitment.
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Reactionsshowedthat parentswished to commit themselveanore deeplyto becoming
better moretolerant,morepatient,moreunderstandingndmoreavailableparentgor their

children,avoidingthe useof violencein reprimandinghem.For the children,thetwo days
generatedeflectionsagainstwar, illegal confinementand massacreaswell asa rejection
of ill-treatment.They alsoexpresse@ desireto developmutualsupportandhaveaccesso

public healthservicesgducatiorand protectionandwishedto protectthe planet. Theyalso
expressetheir commitmentothin doingtheir duty andclaimingtheir rights. Peacébegins
andis built within eachhome;it mustbe presenin our heartsandhaverespecbf life asits

goal: OMindsandheartsat peace Columbiaat peace.O

Conclusions

We considerthese actions important and symbolic as a meansof disseminationand
preventionin the fight againstthe seriousproblemof violencetowardschildrenandyoung
peoplein Columbia.They provideda forum for reflectionandawarenes# a creativeand
entertainingatmosphereThis approachinvolved an entire communityin the defenceof
children®rights. It canbe applied,at a moderatecost,in schoolsand collegesandwithin
communities the needfor prior traininganda campaigrto promoteawareness favour of
childrenis essentiahowever We hopethatthe vaccinationcampaigrwill continueandbe
takenupin otherpartsof theworld aswe believeCHILDHOOD is oneof humanityéxiches
thatwe mustpreserveprotectandaboveall LOVE.

CarlosAlberto Montoya,Luz EstellaEcheverryClemenciaCalle, Maria del SocorroArias,
the staf of the ISS Manizalesclinic with the supportof the ColumbiaPaediatricsSociety

Red de Prevenci—n y Atenci—n del
maltrato infantil
Carlos Alberto Montoya Mar'n

Calle 54 26-94 Manizales-Caldas
Columbia
E-mail: camontoya@emtelsa.multi.net.co

L'Alliance Franeaise de Manizales
John Garvey Gaviria. M.D

E-mail: johngaviria@yahoo.com




WORDSAREWINDOWS

Introduction to non violent
communication

USA

A method developed by Marshall B. Rosenberg
". General public

The text contained in this article istaken from an interview with
Marshall B. Rosenberg : ODZsamorcer la violenceO, Anna Lietti in LE
TEMPS,January 2000 and Marshall B. RosenbergOs latest book in French
Les Mots sont des Fenetres (ou des murs) , Initiation ~ la

communication  non-violente, la DZcouverte & Syros, Paris, 1999.

ow to manageconflicts betweenchildren, how to turn angerinto positive enegy and
how to help childrencopewith their fears?

Language obviously plays a key role

Mr. Rosenbeay hassucceedeth definingaway of communicatingexpressingpneselfand
listeningwhich enablesusto getin touchwith ourselvesandothers;he hascalledit ONon
violent communicationNVC). He usesthe term nonviolenceas Gandhiunderstoodt, to
describeour naturalstateof benevolencevhenthereis nottheslightestraceof violenceleft
in us. The AmericanpsychotherapisvlarshallRosenbeg, who studiedunderCarl Rogers,
hastravelledthe world for thirty yearsteachingandputting this approactinto practice.He
livesin Basel, Switzerland, where the European branch of the Non Violent Communication
centerislocatedandhasjust publishedhis latestbookin FrenchLesMots sontdesFenetres
(ou desmurs),publishedby Jouvencepublications(for Switzerland Belgium and Canada)
andSyrosin France.

O wasteachingNVCto youngpeopleliving in underprivilegedareas.On the first day, as
soonas | walkedinto the classoom, the pupils stoppedtalking instantly and fell silent. |
greetedhembutgotnoanswerl felt veryuncomfortablédutwasafraid to showit. Sol went
on in a very professionaltone of voice: @k are going to be studyinga communication
processwhich | hopewill helpyoumanageyour relationshipswith family and friends.O

| continuedto presentNVC languagebut no one seemedo be listening. A young girl
rummagedn her purse,pulledouta nail file and startedfiling her nails. Thestudentsear
thewindowhadtheir noseggluedto the windowpane,asif whatwasgoingonin the street
was fascinating. | was amazed, but | soon realised that by trying to cover up my discomfort,
| had meeely reinforcedthis impression.

Oldon6feel too comfortable, Dconfessed®ot becauseyou are black but becausd don©®
know anybodyhere, and | would haveliked to be acceptedwhen| camein here.OThis
admissionof vulnerability had a great effecton them. They started asking me questions
aboutmyself telling meaboutthemselveand showinginterestin NVC.0
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Violencein schoolsis on the increasehe says,andteacherftenfeel very isolatedin the
faceof it. Thatiswhy it is necessaryo give themtools, perhapghroughNVC, in orderto
defuse the tensioVhat can be done when two pupils tear each other apart or when a pupil
insultsateacher?

NVC is basednacertainuseof languagehatreinforcesour ability to preservehequalities
of theheart,evenin thefaceof anordeal.NVC invitesusto reconsidetheway we express
ourselvesand hearwhat others have to say. Languagebecomesa consideredresponse,
emanatingfrom an awarenes®f what we perceive,what we feel and what we want. It
invitesusto focusonthe humanbeingbehindtheviolent personwhoseneedsarenot being
met. For allowing individuals to expresstheir emotionsand needsis fundamentallylike
defusinga bomb.

| gotinterestedn this type of communicatiorby ponderingwo kindsof smiles:my uncle®

as he looked after my grandmoth&ho was sick and incontinent, with compassion and the
smilesof my Qaggressordf@atingup the only Jewishkid in the suburbof Detroit wherel
grewup.Although| witnesstheviolenceof thisworld in my work today | amnevertheless
convincedit is againstour nature.

A wasin arefugeecampin SierraLeone Africa, andthere were hundedsof frightenedkids
just sitting aroundwho had lost their parents.Oneof the menl workedwith wentoverand

told thesekidsthat! liked oneof their hymnsThenhecalledmeoverasa surpriseandsaid,
OTheskids havesomethingheywantto give you.®ow| hadjust seenthema few minutes
befole - pathetic,frightened scared. But whenhetold themthat this would be a real gift to

me, they startedto sing me this hymn,and | couldnbelievethe looks of pure joy and

happines®n their faces It@ amazing People no matterwhatconditionstheyGrunder can

give.O

Throughour approachwe invite peopleto learnto respondcompassionatelyVe call the
language we teach ‘giraffe language’ though its official name is non violent
communicationl usetheimageof agiraffe becaus@® alanguagef theheart,andagiraffe
hasthelargestheartof anylandanimal. Theoppositeof this, ‘jackal language,” symbolises
the languageusedby peoplewho are overconcernedwith the satisfactionof their needs
alone and driven by feashame and guilhe OgiréGanguage of compassion is basically
asking peoplein all sincerity Ohoware you?Cand listening to what their needsare. An
Oaggressdmay alsobe askedthis question.

A night watch person in a hostel for drug users was aone in the dead of night
whenaman,apparentlyondrugs,camein anddemandeéroomfor thenight.
The womanexplainedthat therewereno roomsfree andwasaboutto direct
him to anothercentrewhenhe pinnedherto the floor andheld a knife to her
throat yelling, @on®lie to me! I know youOvegot a room!CBravely, the
womanbeganto apply what shehadlearneda few weeksearlierin a NVC
seminar Olhad no choice! Desperatiorsometimesheightensour ability to
communicate! Che took a deep breath and said, @ understand how angry you
are and that you want me to give you a room.CHe went on yelling, but
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somethinghad alreadyshifted becausene was expressinchis feelings. 01t
not becausdOma drug addictthat| don®deserverespectiOmfed up with
nobodyrespectingne! My parentsdon®respecime but | will be respected!
The dialoguewaswell underway but a sympatheticQlunderstandfiom the
womanwould not havebeensufiicient. Shesaid, @re you fed up with not
gettingthe respecthat you want?@nd for half an hour or so she continued
to focus her attentionon the feelingsand needsof the man,who no longer
seemedo besuchamonsterSuddenlyshewasno longerafraid. Oncehehad
got hisfill of empathythe manstoodup, put his knife awayandacceptedo
goto anothercentre.

The Frenchpsychotherapisand sociologist,CharlesRojzman,who works in suburbsby
orderof municipalitiesor the State andwrote the prefaceto Rosenbeg® book, remindsus
that: OWheryou are a policeman,a teacheror a social workeg he says, knowing that
violenceis a resultof unemploymenand globalisationleavesyou utterly powerlessWhat
you needis to understandn concietetermswhattriggersit andto acquire the tools that
allows you to deal with it. Non violent communicationis in no way utopian; it is an
extemelyconceteand effectivetool. @AS seeit, the aim is indeedto changeinstitutions,
but | feel it is essential,as Rosenbeay suggeststo assumeresponsibilityfor what is
happeningat our level.O

A National committeehas just beencreatedin Israel with a view to introducing NVC,
throughteachetrtraining, in schoolsthroughoutthe country NVC is aso taughtin schools
in Italy, the United States Switzerland Belgium andmorerecently France Rosenbeg and
his Otrainersdde also highly activein prisons,companieshospitalsand otherprofessional
andpolitical contextsworldwide.

We can all do something for peace wherever we are, concludes an NV C trainer. What is
the secret? Take time to listen to each other, to establish a connection with others. This
is what we call empathy. Empathy is a state of total presence with regard to others, in
which all judgement is left aside as are our own feelings (we may voice them
afterwards). it is very different from sympathy which is when we share our own
experiences with others.

Verbal violenceariseswhenwe cannotvoice our needsInsteadof saying:l amsad,l need
your considerationwe say: al you think aboutis yourself! The giraffe methodis about
translatinga child® aggressivenegangercausecby a form of suffering) into feelingsand
needsn orderto deciphertherequest.

The method is in four steps

1. Observation: What contributesor doesnot contributeto our well-beingin other
people©wordsandactionsit is importantto beableto formulatetheseobservations
without judgemenbr evaluation.
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2. Feelings: How do we feel aroundthesewordsor actions?
3. Needs: Let®@identify the needsbehindthe feelings.

4. Concrete requests: whatwe would like theotherpersorto do sothatour life may
be morepleasant.

By focusingour attentionon thesefour points, and by helping the other party to
follow the sameapproach,we establisha communicationflow: | voice what |

observe feel and desire,and what | require for my well-being. | hearwhat you
observefeelanddesire andwhatyou requirefor your well-being.It is importantto
distinguishobservatiorandevaluation Whenwe confuseobservatiorandevaluation
the personwe aretalking to may interpretit asa criticism andresistwhat we are
saying.

The first component of NVC is distinguishingobservatiorand evaluation We are
invited to clearly observewhat we see,hearor touchandhow it affects our well-
being,without the slightestconfusionwith evaluation We would be morelikely to
say:Olntwenty matched haventseenlackscorea singlegoalOratherthanOJacks
abadfootballeiO.

The second component of NVC consistan expressingur feelings.By developing

this emotionalvocabularywhich allows us to describeour emotionsclearly and
accuratelyit will be easier for us to establish communication with someone else. By
saying,for exampleOlfeel lousyat the guitarll am evaluatingmy skill asa guitarist
without expressingny feelingsclearly However if | sayOlam disappointedy my
guitarplaying talents®am expressing feeling.

The third component of NVC consistsin identifying the needsthat our feelings
stemfrom. What otherpeopledo andsaycanactastriggers,but they are neverthe
causeof our feelings Whenfacedwith a negativemessageve canchooseo reactin

oneof four ways:

1. Blameourselves
2. Blameothers
3. Identify our own feelingsandneeds

4. |dentify the feelingsandneedghatlie behindthe negativemessageiven by the
otherperson.

Empathyis a way of respectfullyunderstandingvhat other peopleareexperiencing.
In relationshipswith otherstherecanonly be empathywhenwe havediscardedall
prejudice and judgementtowards the other person.We tend to give advice; to
reassureto give our opinionsor revealhow we feel.

In the fourth component of NVC processtherequests oftendifficult to formulate.
It requiresa preliminarywork of clarification of our needsanda consciencef what
would makelife morebeautifulto usnow. It is aboutsomethingof concretethatour
interlocutorcanmakeor sayin the presenmoment,whereasheis oppositeus.
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And sinceit is about arequest, and not of arequirement, let us remind us that we are
readyto hearsomeanswerwhich it is, evenif it doesnot go in the directionof our

wish! This request makes it possible to build, to come out of a state. It is the creative
partwhich resultsfrom the receivedempathy(or thatonegivesto oneself).

The languageof non-violence,in YES! A journal of Positive Futures,Summer1998,
interviewwith MarshallB. Rosenbay.

The Center for Non-violent
Communication

P.O.Box 2662

Sherman, Texas 75091, USA
Tel: + 1 903 893 38 86

Fax: +1 903 893 29 35

E-mail: cnvc@compuserve.com

Web: http://www.cnvc.org
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OTheStrange War,
stories for a culture of peaceO

a.’ Environment: formal and non-formal
General Public

Martin Auer , renowned Austrian author of childrenOs books has put
together a collection of stories for children and young people
named OTheStrange War-Stories for a culture of PeaceO. The book
that has been published by Beltz & Gelberg, Germany, in summer
2000 can be read online and can also be downloaded for printing at
http://www.peaceculture.net and using in schools about the issues
of peace and non-violence.

nited Nationsand UNESCOhavedeclaredhe first ten yearsof the new millenniuma

Decadefor a Cultureof PeaceandNon-violencefor the Childrenof the World. This is
whatmademe puttogethetthis collectionof stories.| havewritten thosestoriesfor children
andyoungpeople, but they havesomethingto offer for everyone] hope.Somehavebeen
publishedn severakarlierbooks,andsomesofar havebeenpublishedonly onthiswebsite.
Readingstoriesonscreernis rathertedious,so after havinga look at someof the textsyou
candownloadandprint them.| hopethatthesestorieswill beusedin schoolsyouthgroups,
churchwork andthelike to talk with childrenaboutthe issuesof war andpeace Thereis
alsoadiscussiorforum on this websitewherereadersancommunicatevith theauthorand
eachotheraboutthe storiesandgeneralissueof a cultureof peace Many teachersalready
usethesestoriesfor work in classandsomeof the studentsvorks havebeenpostedhere.
And this sitestill givesyou the opportunityto signthe Manifesto2000for a cultureof peace
andnon-violence.

Eversincel startedwriting booksfor children,| haveconsideredt importantto dealwith
thedifficult subjectof war andpeacean away thatchildrencanunderstandlt seemgo me
that it is not enoughto tell children that war is terrible and that peaceis much nicer.
Althougheventhatis astepforward,of coursegonsideringherewasonceayouthliterature
that glorified the military and combataction.But mostchildrenin our latitudesknow that
war is somethingterrible and peaceis much nicer. But is peacepossible?Or is war an
unavoidabledestinythat keepsbefalling humankindDoesnfour history class,aswell as
the eveningnews,teachusthatwar hasalwaysexistedeverywherean theworld andis till

with us?A cultureof peaceunderstandingf others peacefuresolutionof conflictsball of
thatis well andgood: butwhatif the othersdo notwantto go along?

| cannotimaginehow we canbanishwar from the life of humankind,if we do not search
for the causeof war. Only whenthe causeof a diseasds discoveredcana focusedand
effective methodbe foundto fight it.

The storiesl havecollectedhereareintendedto suggest directionin which a personcan
continue to think; they are intended to convey afeeling for where and how to search for the
cause®f war.

The Dreamertook shapeduring a weeklongworkshop,arrangedby the cultural initiative
"Fireworks"in the Oetzvalley, Tyrol. Thethemewas"Freeasthe Wind andthe Clouds."
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THEDREAMER

Thereoncewasa manwho wasa dreamerHe believed for instancethatthere

mustbe a way to seethingsten thousandmiles away Or he figured theremust
beaway to eatsoupwith afork. He thoughttheremustbe away for peopleto stand
on their own headsandhe wassuretheremustbe a way for peopleto live without
fear

Thepeopletold him, ONonef thosethingscanbedone;youOradreamer!@nd they
said, OYbuOvejot to openyour eyesandacceptreality! OAnd they said, OThereare
laws of nature,andyou can€just changethem!O
But themansaid,Oldon®know E theremustbe away to breatheunderwater And
theremustbe a way to give everybodysomethingto eat. Theremustbe a way for
everybodyto learnwhatheor shewantsto know. Theremustbeawayto look inside
your own belly.O
And the Qeoplesaid,OPth/ourseIftogethermister;thosethingswill neverhappen.
You can©simply say you want somethingand ghenjust expectit to happen.The
world istheway it is, andthat®al thereis to it!O
When television was invented and x-ray machinesthe man was able to seeten
thousandmiles awayandhe could seeinside his own belly. But no onesaidto him,
OOkayl guessyouweren€sowrong, after all.OAnd they saidnothingaftersomeone
inventeddiving suitsthatallowedpeopleto breathesasilyunderwater But the man
saidto himself: that®what | thought.Maybeonedayit will evenbe possibleto get
alongwithout wars.

Martin Auer (1995)

Translatedby Kim Martin Metzger

Martin Auer

E-mail: martin.auer@alplus.at
Web: http://www.peaceculture.net
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Basic texts

Charter of the United Nations
PREAMBLE (extracts)
We the peoplesof the United Nationsdetermined

¥ to savesucceedingyenerationfrom the scouge of war, which twicein our lifeti-
me hasbroughtuntold sorrow to mankind,andE

Andfor theseends

¥ to practicetoleranceand live togetherin peacewith one anotheras goodneigh-
bours,and

¥ to unite our strengthto maintaininternationalpeaceand security and

¥ to ensue, by the acceptanceof principles and the institution of methods that
armedforce shall not be used,savein the commorinterest,E

Haveresolvedo combineour effortsto accomplishtheseaims.
ChapteVI, Pacific settlemenbf disputes

Thepartiesto any dispute the continuanceof whichis likely to endangeithe main-
tenanceof international peaceand security shall, first of all, seeka solution by
negotiation,enquiry mediation,conciliation, arbitration, judicial settlementresort
to regionalagencieor arrangementsor other peacefuimeansof their own choice.

For furtherinformationpleasevisit
http://www.un.org/aboutun/charter/index.html

UNESCO,
United Nations Educational, Scientific and Cultural Organization

Themain objectiveof UNESCOis to contributeto peaceandsecurityin theworld by pro-
moting collaboratioramongnationsthrougheducationsciencegcultureandcommunication
in orderto furtheruniversalrespecfor justice,for therule of law andfor the humanrights
and fundamental freedoms which arfirafed for the peoples of the world, without distinc-
tion of race,sex,languageor religion, by the Charterof the United Nations.

The constitutionwas adoptedby the London Conferencean Novemberl1945,and entered
into effect on 4 Novemberl946.
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Someextracts:

TheGovernmentsf the SatesPartiesto this Constitutionon behalfof their peoples
declae:

Thatsincewarsbeginin themindsof men,it is in the mindsof menthatthe defences
of peacemustbe constructed,;

Thatignoranceof eachothef®waysandliveshasbeena commorcause throughout
the history of mankind,of that suspicionand mistrustbetweenthe peoplesof the
world throughwhichtheir differenceshaveall too oftenbrokeninto war;

Thatthe great and terrible war which has now endedwas a war madepossibleby
the denial of the democraticprinciplesof the dignity, equalityand mutualrespecif
men,andby the propagation,in their place,throughignoranceand prejudice,of the
doctrineof theinequalityof menandraces;

That the wide diffusion of culture, and the educationof humanityfor justice and
liberty andpeaceareindispensabléo thedignity of manandconstitutea saciedduty
whichall the nationsmustfulfil in a spirit of mutualassistanceand concern;

That a peacebasedexclusivelyupon the political and economicarrangementsof
governmentsvould not be a peacewhich could secue the unanimous)asting and
sincee supportof the peoplesof the world, and that the peacemustthere-fore be
founded|f it is notto fail, upontheintellectualand moral solidarity of mankind.

For thesereasonsthe StatesPartiesto this Constitution believingin full andequal
opportunitiesfor educationfor all, in the unrestrictedpursuit of objectivetruth, and
in the free exchangeof ideasand knowledgeare agreedand determinedo develop
and to increasethe meansof communicatiorbetweentheir peoplesand to employ
thesemeandor the.purposesf mutualunderstandingand a truer and more perfect
knowledgeof eachother@lives;

In consequencavhereof they do hereby create the United Nations Educational,
Scientificand Cultural Organizationfor the purposeof advancing throughthe edu-
cational and scientificand cultural relationsof the peoplesof the world, the objec-
tives of international peaceand of the commonwelfare of mankindfor which the
United NationsOrganizationwasestablishedand whichits Charter proclaims.

For furtherinformationpleasevisit
http://www.unesco.org/general/eng/about/index.shtml

Culture of Peace :what isit ?

As definedby the United Nations,the Culture of Peacds a setof values attitudes,modes
of behaviourandwaysof life thatrejectviolenceandpreventconflictsby tacklingtheir root

causego solve problemsthroughdialogueandnegotiationamongindividuals,groupsand
nations(UN ResolutionsA/RES/52/13: Culture of Peaceand A/RES/53/243 Declaration
andProgrammef Action ona Cultureof Peace)For peaceandnon-violenceo prevail,we

needto:
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* foster a culture of peace through education

by revisingthe educationaturriculato promotequalitativevalues attitudesandbehaviours
of a culture of peace jncluding peacefulconflict-resolution,dialogue,consensus-building
andactivenon-violence Suchan educationabhpproactshouldbe gearedalsoto:

* promote sustainable economic and social development

by reducingeconomicandsocialinequalities by eradicatingooverty and by assuringsus-
tainablefood security socialjustice,durablesolutionsto debtproblems,empowermenof
women,specialmeasure$or groupswith specialneedsgnvironmentabustainabilityE

* promote respect for all human rights

humanrightsanda culture of peacearecomplementarywhenevemwar andviolencedomi-
nate,thereis no possibilityto ensurehumanrights; at the sametime, without humanrights,
in all their dimensionstherecanbe no cultureof peaceE

* ensure equality between women and men

throughfull participationof womenin economicsocialandpolitical decision-makingeli-
mination of all forms of discrimination and violence against women, support and assistance
to womenin need,E

* foster democratic participation

indispensable foundations for the achievement and maintenance of peace and security are
democratic principles, practices and participation in all sectors of society, a transparent and
accountable governance and administration, the combat against terrorism, organized crime,
corruption, illicit drugs and money launderingE

* advance understanding, tolerance and solidarity

to abolish war and violent conflicts we need to transcend and overcome enemy images with
understandingtoleranceand solidarity amongall peoplesand cultures.Learningfrom our
differencesthroughdialogueandthe exchangeof information,is anenrichingprocessE

* support participatory communication and the free flow of information and knowledge
freedom of information and communication and the sharing of information and knowledge are
indispensable for a culture of peace. However, measures need to be taken to address the issue
of violence in the media, including new information and communication technol ogiesE

* promote international peace and security

the gainsin humansecurityand disarmamentn recentyears,including nuclearweapons
treatiesand the treaty banningland mines,shouldencourageus to increaseour efforts in
negotiationof peacefulsettlementseliminationof productionandtraffic of armsandwea-
pons,humanitariarsolutionsin conflict situations post-conflictinitiatives.

United Nations have proclaimedthe period 2001-2010as the 'InternationalDecadefor a
Cultureof PeaceandNon-Violencefor the Childrenof the World' (A/RES/53/25).

For furtherinformationpleasevisit
http://www3.unesco.org/iycp/uk/uk_sum_ethicalcharter.htm
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Glossary of the terms utilised in the text

Aggressiveness

Thisis the expression of vital energy manifested in human beings since their infancy: an
essentia for life, avital energy, which at first isneutral. It is expressed in struggle, in force,
in creativity, in non-violence, altruism, etc. Aggressiveness must be GeducatedO Without
education, this energy will be expressed by negative behaviour, destructive to others.
Common sense usudly interprets aggression in a negative manner. The task of all educa
tion is to channd and transform this energy into creativity, to serve noble causes.
Aggressiveness should be distinguished from violence.

Non-violent communication

Non-violent communication (NVC) is primarily an attitude in which one tries to work on
the specific violence in each human being. From this awareness, one develops a more
intelligent way of reacting in conflicts, and slowly, one acquires the method of non-vio-
lence. Based on empathy Bthe ability to listen profoundly to someone, to reflect on his
observations, needs and demands B non-violent communication which renders us
conscious of what the other person lives and senses each instant. NV C invites us to assu-
me responsibility for our actions. Through the clarity with which we express our needs,
we can avoid projecting our feelings onto others, and in time we become accustomed to
area autonomy.

Conflict

One can spesk of conflict with various notionsthat do not have the same meaning: in Latin,
@onflictusOsignifies a confrontation, a clash between opposing forces. The oldest current
meaning is negative, in the direction of violence (also physical), disagreement and failure.
But this meaning is not unique because the word conflict may aso contain the concept of
opportunity expressing duality, the destructive or constructive aspect, depending on the
manner it is managed. Conflict is part of life. In this work, educational methods that we
propose can prevent conflict and the best prevention is undertaken through education. It is
also a question of transformation, restitution and the management of conflicts. All diffe-
rences of views, values and opinions can become a conflict. The conflict is therefore the
result of a confrontation of opposing wills between two or more parties, or groups. We can
speak of transformation of conflict if we change our image and reactions towards conflict.
In spite of a negative image, which we may have, conflict is neither good nor bad.
According to the manner by which we handle and attempt to resolve it, the results will be
either destructive or constructive for the person concerned. Conflict can have positive
functions and consequences that permit the construction of more just relations reaffirming
Qommon ruleGin a group, and be the source of development for individuals®& The reso-
Iution of conflict is undertaken by dialogue. To develop humanly or to live together, we
need language contact. It is in the resolution of conflict that each one of us can be reco-
gnised. Mediation, negotiation, techniques of non-violent communication and others, are
tools for non-violent transformation and resolution of conflicts.
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Culture of Peace

The concept of culture of peace was formulated at the International Congress on Peace in
the Mind of Man, held in Africa (Yamoussoukro, Ivory Coast, 1989). In the fina declara
tion, the Congress recommended Unesco to GGE ) contribute to the construction of a new
vision of peace by developing a culture of peace, on the basis of the universal values of
respect for life, liberty, justice, solidarity, tolerance, human rights and equality between
women and menQ The term Qulture of peaceOwas inspired by the initiative Cultura de
paz which was launched in Peru in 1986 and by the Seville Declaration on violence, of the
same year. (A/RES/52/13)

Empathy

Empathy, a value upon which is based all the educational methods on peace and non-vio-
lence is the key to comprehending what others experience. According to the Chinese phi-
losopher Tchouang-Tseu, real empathy exists when one listens with one@® entire being. 0o
listen through hearing is one thing. To listen intellectually is another. But to listen with the
mind is not limited to the sole faculties of hearing or intellectual comprehension. It requires
a dstate of vecuity of dl faculties. When this state is reached, the entire being can then lis-
ten attentively. One then succeeds to grasp directly what is essentia to us, that which can
never be heard with the ear or understood by the mind.O

Negotiation

Negotiation takes place between the two conflicting parties without the intervention of a
third party (see Mediation).

One definition of thisterm is CE asituation in which the ability for a participant to reach
his objective depends widely on the choices and decisions of his opponent. It isimportant
for the negotiator to comprehend and listen to the view of the other party as well as put-
ting forth his own point of view. What perspective does he have in mind? What choices
does he make? The key to the success of a successful negotiation resides in the capacity
for the negotiators to gain confidence in one another.

Non- Violence

This term originates Ahimsain Sanskrit as employed in Buddhism and Hinduism. CE The
QOprefix of thisword is negative and himsaQsignifies to harm and abuse a human being.
The ahimsaistherefore the absence of al desire of violence, whichisrespect in form, word
and deed, for life and every living being.°ONon-violence rejects passivity and violent reac-
tion as a means of struggle; it is active non-violence ethically based on the power of truth
(satyagraha, in Sanskrit). Active non-violence aims at transforming the negative force of
aggressiveness into a positive force.

Mahatma Gandhi is celebrated as the greatest leader of non-violence. Gandhi influenced
other important movements, such as the Civil Rights movement for the Black Population
represented by Martin Luther King Jr.

Mediation
Mediation, like the aforementioned concepts (violence, peace, etc.) has several definitions.
When anon-violent technique of conflict resolution is stated, oneis speaking of socia poli-
tical, interpersonal and cultural mediation.
With regards to the philosophical definition Qf articulation between two beings or two
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terms of adialect process or in a process of reasoning ’Q we wish to define mediation asa
process which aims to assist the person in conflict to find the necessary skills to resolve
this conflict. Mediation is always managed by athird party, the mediator Qvho assists the
partiesin conflict, who are imprisoned in their monologues, to meet and take up commu-
nication againOwithout obligation to reach a result.* Mediation in education has a trans-
forming visudization on the aggressiveness (and violence) of the subject. We speak of
mediation by peers when the mediator comes from the same environment and age group
asthe partiesin conflict. (i.e.: mediators represented by youth in schoals).

Violence

When one speaks of violence one should speak of violence in the plura: physical, psy-
chological, cultural, verbal, economic, structural violenceE and equally of the ambivalent
and contradictory, modes of expression that one must learn to identify and take into consi-
deration.’ The Indo-European, Greek and L atin roots of the word violence convey theidea
of life, vital spirit, that which is natural. As with the concept of conflict, violence also has
two scales, one beneficial, and the other destructive. In its negative meaning, violenceis a
brutal force that one person imposes on ancther or to others including coercion exercised
by means of intimidation and terror. Thereis a distinction to be made between aggressive-
ness and violence: These two concepts are not of the same nature because violence implies
the elimination of the other.!

(2) Alfred Bour, Oser la Non-Violence Active, Editeur SAT, 1998
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